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January 2012

Thank you for assisting us and for providing the benefits of your experience and training to those preparing for the profession. The role of the University Supervisor of a student teacher is a critical one.  It is the University Supervisor who acts as the liaison between the university and the school site, and provides the first level of support to the cooperating teacher and the student.  All members of the practicum team have their specific responsibilities for which they have been trained.  The student teacher may have served as an intern and has met all University and State requirements prior to the placement.  The cooperating teacher has been BEST trained.   The University Supervisor’s main responsibility is to observe and provide guidance to the student teacher.  This will involve formally observing the student teacher a minimum of four times, (one of these may be the videotape; however, most supervisors prefer to be present during the taping, and recent technology developments have made equipment compatibility an issue), evaluating the progress of the student teacher, holding pre- and post-conferences with the student teacher, meeting with the cooperating teacher at the time of each evaluation, and guiding the student teacher through the portfolio requirement.

When working with the cooperating teacher, make every effort to comply with his/her concerns and schedules.  Set dates for observations with the cooperating teacher as well as the student teacher and set aside enough time during the observation day to meet with the cooperating teacher.  When beginning an assignment, the University Supervisor should meet the principal of the school and become familiar with the rules and regulations of the school.  Please introduce yourself to the office staff and follow the protocols for visitors to the building.   In this environment of high stakes testing, it is important that both student teacher and cooperating teacher understand that the cooperating teacher and the district leaders will be held accountable for student learning during the practicum.   Therefore, the curriculum content, grading procedures, and discipline guidelines used by student teachers will be those already established in the classroom and school.   Any deviations must be discussed with the cooperating teachers in advance, and final decisions rest with cooperating teachers or appropriate district leaders.   
This handbook addresses specific issues related to the role of the supervisor and includes material from the Cooperating Teacher’s Handbook for your information.  Please familiarize yourself with the contents so that you will be able to perform your supervisory duties to the best of your ability and request clarification in a timely fashion. 
Supervision is a very important part in the preparation of teachers for certification in the State of Connecticut.   We appreciate your participation in this crucial phase.

If at any time you have questions about your role or assignment, please contact me at:

Telephone: (203) 932-7042

Fax: (203) 931-6079

Email: smurphy@newhaven.edu
Please note:   For emailing of routine evaluation paperwork, please use the additional mailbox Education@newhaven.edu.   Anything that requires my immediate attention, please continue to use telephone or smurphy@newhaven.edu.   
The mailing address for evaluation documents with original signatures is:

University of New Haven

Graduate Education Department

300 Boston Post Rd.

West Haven, CT 06516

Attention: Susanne Murphy

With gratitude and best wishes,

Susanne Murphy, Director of Student Teaching

Please Note:  

All policies and information contained within this 

Handbook are superseded by the current

Graduate Catalog.

Please refer to the Graduate Catalog for information

pertaining to health insurance, loan deferment, financial aid,

and other general University matters.

Please refer to the current Student Program Handbook for general department policies and procedures.
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Preface
The University of New Haven is a private, independent, student-centered, comprehensive university based in southern New England, with an emphasis on excellence in the liberal arts and professional education.  The mission of the university is to prepare students to lead purposeful and fulfilling lives in a global society by providing the highest quality education through experiential, collaborative, and discovery-based learning.  

The vision of the University of New Haven is to be the institution of choice for students who seek the highest quality education for professionally oriented careers.  We will be noted for our ability to combine professional education with liberal arts and sciences, and with the development of high ethical and cultural standards among our graduates.

Mission Statement: Linking Theory and Practice

The mission of the UNH Graduate Teacher Education Department is to prepare candidates for teaching, primarily in Connecticut public schools.  The Education Department strives to recruit, prepare, and sustain the highest quality individuals as pre-service professionals enabling them to perform with distinction in serving the learning needs of today’s diverse, contemporary student population.

The Education Department believes that students do not acquire knowledge passively, but construct knowledge through the integration of theory, practice, and experience.  The department provides a theoretical foundation of pedagogy as well as a sequenced series of pragmatic learning experiences, which complement students’ knowledge and background.  One of the unique aspects of our program is the fact that many of our students enter the program as mature learners with varied backgrounds and successful careers in other professions.  The goal of the department is to assist our students in synthesizing their knowledge and experiences so that they may become highly qualified teachers who are knowledgeable, skilled, caring, and effective professionals who can meet the challenge of teaching all students.  It is the responsibility of the department to provide a curriculum and pedagogy that is firmly established in research and grounded in practice to meet the needs of this diverse learning community effectively. 

New technologies have contributed to the proliferation of information and resources. Technology has changed the way we access information and the way we teach and learn. Basic skills have been broadened to include computer skills, information literacy and the social and collaborative skills needed to function in increasingly diverse workplaces. “Millennium students” are likely to prefer collaboration, multi-tasking, instant messaging and other forms of digital communication. Tomorrow’s learners – both teachers and students – will need to be proficient in the new technologies. Such technologies may include distance learning, multimedia, and digital technologies that require new literacy and information competencies, such as internet search strategies and critical literacy. Thus technology serves a critical need for tomorrow’s learners and, today’s classrooms must begin to “infuse technology and information fluency into all aspects of students’ learning experiences” (Kaplan, 2005). 

Consistent with research based on teacher preparation for today’s classrooms, the University of New Haven endorses a model for teacher education that envisions the teacher functioning in a rapidly changing society.  For example, student populations are becoming increasingly diverse and teachers are being encouraged to differentiate instruction in response to individual student needs. 

Thus, future teachers must develop the knowledge, skills and disposition to be highly qualified, caring professionals prepared to teach diverse groups of students in various settings. As microcosms of society, today’s classrooms reflect a wide range of individual student differences in experience,  aptitude, motivation, interest, gender, race, and ethnicity. For example, one of the most significant changes involves the education of students with special needs. The definition of students with special needs has expanded to include more populations of diverse learners, while simultaneously the boundaries separating general and special education have become minimized. The majority of exceptional students are included in the general education classroom.  These trends have significant implications for teacher education. In addition to knowing content and pedagogy, future teachers also need to develop an understanding of complex instructional needs of all learners.  

Therefore, to keep pace in an ever-changing society, teachers and students must be prepared to be life-long learners and to continue to expand their teaching repertoires throughout their careers as educators.  Teachers in the 21st century must be thoughtful, reflective practitioners prepared to teach and learn within a changing environment, including the social, economic, technological and professional contexts in which they work.

Consistent with its mission, the Education Department strives to recruit, prepare, and sustain the highest quality individuals and to assure their success in serving the learning needs of Connecticut’s culturally, linguistically, and economically diverse student population. 

Emphasizing the connection between theory and practice, our program affords our candidates multiple and ongoing opportunities for experiential, collaborative, and discovery-based learning as they are guided by faculty and as they collaborate with practicing teachers/colleagues to connect their field experiences with coursework. 

To prepare teachers, our program integrates knowledge of content and pedagogy with opportunities to acquire instructional and assessment skills, bolstered by the skillful and purposeful use of technology. Because schools and students are different, our program sensitizes candidates to individual learners' needs and raises candidates' awareness of the impact of school and community contexts on learners and learning.  Additionally, our candidates develop the capacity to reflect and self-assess so that they are prepared to continue to learn from teaching. 

University of New Haven Graduate Teacher Education Program

Conceptual Framework

In keeping with the Unit’s philosophy, the Unit identified four principles that guide its programs and promote a culture of effectiveness in the education profession overall. These principles include our belief that professional education practitioners hold the following commitments: (1) lifelong commitment to intellectual development of self; (2) pedagogical & curricular development – that teachers possess a strong foundational pedagogical skill set; (3) a sense of teacher efficacy – that effective teachers can change their students’ lives through the power that comes from learning, and that they can also change the conditions of public education; and finally, (4) cultivation and demonstration of professional dispositions. From the Unit’s philosophy and these principles, the Conceptual Framework’s theme, “Preparing teachers for as they are and as they could be” was developed. 
Based on input received from the fulltime and part-time faculty of the Education Department, from current Education Department students, and from public school teachers and administrators, the Unit identified the NCATE Standards and the INTASC standards which, along with the Connecticut State Department of Education Common Core of Teaching, we believe encompass the knowledge, skills and dispositions related to effective candidate performance. These domains were then further defined by a corresponding proficiency in which our candidates are assessed. These domains and proficiencies are consistent across the Unit’s programs thus enhancing the coherence of our pre-service teacher preparation program with the Conceptual Framework. We reviewed the Connecticut Common Core of Teaching as well as the INTASC standards and standards articulated by Specialized Professional Associations (SPA). We reviewed the current research base and standards, and we identified what we expected our candidates to know and be able to do, in a list of 11 candidate proficiencies. 
Ultimately, these proficiencies are in service of the Unit’s commitment to helping pre-service teachers become practitioners who are effective teachers in schools as they exist, even as they work to make their schools and communities examples of public education as it could be.

Educators with feet on the ground and eyes on the sky
We believe that powerful professional educators are, among other things, reflective decision makers who maintain that all students can learn. In general, reflective decision-making involves: 

1.
finding clear and fruitful ways of characterizing problems and opportunities;

2.
careful, well-informed consideration of possibilities or alternatives for action; 

3.
thoughtful and fair assessment of choices made and implemented (Dewey, 1922,     

      1933; Gardner, 1996; Schön¸1984). 
We believe that reflective practitioners in professional education contexts: 

	
	· Make informed, rational, and appropriate choices in a variety of learning contexts and assume responsibility for those choices. Actively pursue learning themselves, as practitioners, mentors, coaches, and co-creators, with their students, of meaningful learning experiences and environments where all students can learn (Lave and Wenger, 1991).

	
	· Critically examine received knowledge as well as their own and others’ experienced-based perceptions, strategies, and conventional wisdom about schooling and learning. 

· Draw routinely from the professional knowledge base that includes both “personal, practical knowledge” (Clandinin & Connelly, 1995), as well as scholarship on educational theories and best instructional practices. 

· View teaching as a dynamic process of renewal and re-examination in light of the refinement of established models and the emergence of new ones.


Therefore, it follows that the conceptual framework that guides programs for the preparation of educators at the University of New Haven is grounded in a vision of American schooling that is an essential part of a democratic society (Feiman-Nemser & Remilard, 1996; Richardson, 1996). What follows is an elaboration of the skills, knowledge, dispositions, commitments, beliefs, and values we aim to develop and foster in our candidates.

 

The Unit’s Beliefs about Educators’ Knowledge, Skills and Dispositions
The Unit believes that professional educators must acquire the knowledge  and skills necessary  to make fully-informed and ethical decisions (Shulman, 1986, 1987). With a foundational knowledge base of subject matter, professional knowledge, and pedagogical skills, professional educators can  actively engage students in the learning process and in connecting this learning to their lives in meaningful ways (Darling-Hammond & Bransford, 2005; Gutierrez & Rogoff, 2003)). Professional educators must also be supported in their development and cultivation of dispositions towards their students and their profession that are learner-centered, ethical, socially and culturally respectful, and fair (Moje & Speyer, 2008; Stoddard et al., 2007). 

More specifically, we believe that: 

Knowledge 

· A broad liberal arts education serves as a strong foundation for human learning and development (Shulman, 1987)

· Knowledge of cultural, historical, and socio-political contexts in which Western educational practices have developed is critical as a basis for understanding, evaluating, and improving schooling (Apple, 199x; Giroux & Shannon, 1997)

· Knowledge of theories of human development is crucial for the development of appropriate, effective, and respectful instructional strategies (Piaget, 1973; Vygotsky, 1930/1978)

· Knowledge of current and evolving pedagogical theories are essential for development of a foundational professional knowledge-base upon which educators can build (Good & Brophy, 2004)

· Content or subject area knowledge must be developed to a point where educators can understand  the ideas, theories, and controversies in which each knowledge base is located; educators must know the resources available for further development of these subject areas (Boyer, 1983; Chen, 1995; Goodlad, 1990; Strauss et al. 1998)

· Knowledge of current research, internally-generated data,  and of the sources for locating new research contributes to pedagogical development

· Self-knowledge as a mechanism for continuous development of pedagogical and content knowledge, supports an educator’s commitment to all students (Darling-Hammond & Bransford, 2005; hooks, 2003; Goodson, 2003).

Skills 

· Educators are first and foremost instructional leaders and informed, proactive decision-makers who play a central role in the development of classroom community (Glasser, 1986; hooks, 2003; Parker, 1998), curricular development and instruction (Good & Brophy, 2004; Shulman, 1986), and assessment (Coiro, et al. 2008)

· Educators must be skilled critical thinkers and excellent communicators (Cazden 1986; Dewey, 1933; Harrington, 1992; Lave & Wenger, 1991)

· Educators must be open-minded professionals who are skilled at creating learning environments that serve all learners’ needs, including and especially diverse learners’ needs (Brandt, 1994; Corno & Randi, 2005; Corno & Snow, 2006; Schneider, 1996)

· Educators need to develop and maintain finely-tuned interpersonal skills in order to communicate effectively with colleagues, parents, all communities of practice, and most of all, with their students (Banks, 2001; Gutierrez & Rogoff, 2003) 

Professional Dispositions 

· Educators are highly reflective, using feedback from students, colleagues, research, and self to continuously develop their skills and to meet their students’ and communities’ needs (Ayers, 1990; Goodman, 1989; Grimmet et al. 1990; Palmer, 2003)

· Educators are passionate teachers; they develop and maintain intellectual curiosity, and they are thoroughly dedicated to their students’ emotional, intellectual, and physical well-being (Diez, 2006; hooks, 2003; Schon, 1984, 1987) 

· Educators are responsible for creating and maintaining respectful, equitable environments in which diverse students are free and able to express themselves and their learning needs (Gay, 2002; Good & Brophy, 2004; Sockett, 2006; Swick, 2001)

· Educators are knowledgeable about and responsible for dealing proactively with  issues of human diversity, disability, and equality; they are responsible for continuous self-challenge for deeper understanding of these and the surrounding issues (Banks, 2002; Baruth & Manning, 2000; Gay, 2002; Grant & Sleeter, 2006; Nieto,  2004)

· Educators are ethical people who hold all students’ well-being in the most respectful regard; they are willing and able to develop students’ individual and collective abilities so as to foster their success (hooks, 2003;Scherer 1997; Valli, 2002.

The Unit’s General Learning Outcomes
The curricula of professional education programs at University of New Haven reflect our Unit’s commitment to these beliefs. Further, they reflect and are aligned with the professional standards specified by state, national, and professional accreditation organizations. Our programs are designed to develop candidate knowledge, skills, and dispositions associated with successful professional educational practice. 

University of New Haven professional education graduates will demonstrate competence in:

1.
Foundations: knowledge of the historical development of the profession, and 
foundational issues and arguments underlying its practices, as well as understanding of 
the importance of integrated learning across disciplines. 

2.
Research: knowledge of the research base that guides effective practice and how to use the research base to inform candidate’s beliefs, choices, and actions. 

3.     
Subject Matter: knowledge of subject matter discipline content and the ability to integrate 
content with pedagogy appropriate to the candidate’s field of study. 

4.     
Learning and Development: knowledge of human development and motivation, theories 
of learning, pedagogy and assessment. 

5.     
Reflective skills: communication skills, critical and creative thinking abilities and other 
skills crucial to reflective decision-making. 

6.     
Technologies: knowledge and skills in the use of technologies appropriate to the 
candidate’s field of study and to pedagogical practice in general. 

7.     
Pedagogical skills: the practical abilities to implement the skills, techniques, and 
strategies associated with student learning and development in the educational context in 
which they practice. 

8.     
Assessment: the skills to conduct valid and reliable assessments of their students’ learning, and use that assessment to improve learning and development for their students. 

9.     
Dispositions: the intellectual, social, ethical, and other personal attributes and beliefs 
previously ascribed to reflective decision-makers in a variety of professional settings, 
including a commitment to their own lifelong learning and professional development. 

10.     
Diversity: the ability to skillfully facilitate and promote the learning of all students, 
including those from diverse cultural, racial and economic backgrounds, and those with 
disabilities. 

11. 
Collaboration and Initiative: the ability and skills to foster and maintain collaborative, 
empowering relationships with other professionals within schools and the community.

Candidate Proficiencies

1. Foundations: knowledge of the historical development of the profession, and foundational issues and arguments underlying its practices, as well as understanding of the relationship between schooling, culture, and society. 

1.a.  Demonstrate knowledge of the historical development of teaching as a profession, including knowledge of opportunities and need for professional growth, and historical and contemporary policies and practices affecting student learning.

1.b. Demonstrate understanding of the relationship between schooling, culture, and society.

2. Research: knowledge of the research base that guides effective practice and how to use the research base to inform candidate’s beliefs, choices, and actions. 

2.a. Demonstrate knowledge of the research base that guides effective practice

2.b. Apply the research base to inform instructional decisions.

3. Subject Matter: knowledge of subject matter discipline content and the ability to integrate content with pedagogy appropriate to the candidate’s field of study. 

3.a. Demonstrate in-depth knowledge of the content they plan to teach.

3.b. Demonstrate understanding of content-specific pedagogy (i.e., pedagogical content knowledge)

4. Learning and Development: knowledge of human development and motivation, theories of learning, pedagogy and assessment. 

4.a. Demonstrate knowledge of how students develop and learn, including theories of motivation

4.b. Apply knowledge of human development to design instruction and assessment, including how to identify and teach to the developmental abilities of students

5. Reflective skills: communication skills, critical and creative thinking abilities and other skills crucial to reflective decision-making. 

5.a. Use effective communication and questioning strategies in conveying information and promoting critical and creative thinking

5.b. Apply critical and creative thinking strategies to reflect upon and analyze their own practice

6. Technologies: knowledge and skills in the use of technologies appropriate to the candidate’s field of study and to pedagogical practice in general. 

6.a. Demonstrate knowledge of technology appropriate for their discipline

6.b. Integrate technology with instruction to maximize student learning, as appropriate

7. Professional skills: the practical abilities to implement the skills, techniques, and strategies associated with student learning and development in the educational context in which they practice. 

7.a. Plan instruction selecting from a variety of strategies and resources appropriate for the particular students and contexts in which they teach.

7.b. Select from and implement a variety of instructional strategies appropriate for the particular students and contexts in which they teach.

8. Assessment skills: the skills to conduct, analyze, and interpret valid and reliable assessments of their students’ learning, and use that assessment to improve learning and development for their students. 

8.a. Conduct valid and reliable assessments of student learning, including formal and informal assessments

8.b. Analyze and interpret assessment results, including the results of internally and externally administered assessments.

8.c. Use assessment to improve student learning and as well as to adjust their own teaching 

9. Dispositions: the intellectual, social, ethical, and other personal attributes and beliefs necessary for ethical decision-making and reflective practice in a variety of professional settings, including a commitment to their own lifelong learning and professional development.

9.a. Conduct themselves as professionals in interactions with students, colleagues, parents, and community. 

9. b. Continually engage in self-reflection, using feedback from students, colleagues, research, and others to improve their practice and deepen their understanding of their role in creating and maintaining a positive learning environment that is respectful of students with diverse interests, backgrounds, and performance levels.

9.c. Demonstrate intellectual curiosity and commitment to life-long learning by identifying and leveraging opportunities to learn

10. Diversity: the ability to skillfully facilitate and promote the learning of all students, including those from diverse cultural, racial and economic backgrounds, and those with disabilities. 

10.a. Promote the learning of all students through instruction and interactions that reflect a respect for the diversity of learners

10.b. Adapt instruction to support individual student learning differences.

11. Collaboration and Communication: the ability and skills to foster and maintain collaborative, empowering relationships with other professionals within schools and the community.  

11.a. Collaborate with other professionals, parents, and community members to improve student learning and maintain a positive school climate.

11.b. Communicate proactively and in culturally respectful and sensitive ways in both face-to-face and virtual contexts.

The Support Team

The support and evaluation of the student teacher actually consists of three parts: observations and coaching by cooperating teachers and supervisors and the student teaching portfolio (which is read and graded by a third person).  You and the Cooperating teacher will be responsible for observing and documenting as the student demonstrates the full range of teaching responsibilities including planning, implementing, assessment, record keeping, follow-up, reflection, professional conduct and demeanor, and ancillary responsibilities.

Cooperating teachers and supervisors have aligned and slightly different responsibilities with regard to observing and evaluating student teaching performance.  The Supervisor should take the lead in arranging the first meeting date and acts as the liaison between the school site and the university; however, the cooperating teacher is frequently in a better position to observe some of the areas included in the rubric and will be the sole evaluator for some of the indicators.  Only the Cooperating Teacher, for instance, will formally rate the last five professional responsibility indicators (#16-20) of the rubric, and a final rating of Unacceptable will result in an automatic failure in student teaching; however, the Supervisor should consult with the Cooperating Teacher early in the practicum regarding these indicators and alert the Director of Student Teaching if there are any concerns in these areas.    The partnership of support and collaboration, between the Cooperating Teacher and the University Supervisor, therefore, is designed to be an equal and mutual one.  General guidelines are outlined below.   Please note that a new form and process will be pilot tested during 2011- 2012.
Ancillary teaching responsibilities complement student teaching performance and are included in the evaluation.  During the practicum, the student teacher should attend all functions, meetings, and professional development opportunities.  A student teacher is expected to follow the schedule and calendar of a professional assigned to the school site.  He/she may not expect to arrive later or leave earlier than allowed by the teacher contract, and is expected to perform duties as assigned.   Demeanor, attire, attitude, and language must be professional at all times and thoroughly in accord with the code of professional responsibility (included in the UNH Graduate Program Handbook) and the culture and expectations of the district and school.  Again, if there are any concerns in this regard, please contact the Director of Student Teaching.

· Cooperating Teacher.  As the student teacher begins to assume teaching responsibilities, the cooperating teacher will begin to document all aspects of the performance including lesson planning, in-class delivery, adjustments in response to students’ questions and behaviors, monitoring of students’ learning, record-keeping, and other professional interactions.  The cooperating teacher will maintain formal scripts of lessons observed as well as anecdotal notes based upon daily interactions.  These data are used to complete the four-week, mid-term, and final evaluations described in the Evaluation section below.  It is expected that the cooperating teacher will work with the student teacher in planning and observing teaching across the entire spectrum of teaching responsibilities, and that they will confer both formally and informally before and after each teaching episode, and on an on-going basis throughout the practicum.  Written documentation of these conferences is not submitted to the university, but should, along with the scripts and other appropriate documentation, be kept in the cooperating teacher’s file.  Cooperating teachers should expect to see complete, formal lesson plans in the University’s format as the student teacher assumes responsibility for subjects and classes.  It is expected that Cooperating Teachers will work with their student teaches to develop a submission schedule that allows sufficient time for review and comment prior to implementation of the lesson.

· University Supervisor.  Student teachers are observed at least four times by the University Supervisor; In extraordinary circumstances, one of the observations may be a video recording.   Please consult early with cooperating teachers and student teacher if you intend to use a video.  More visits and observations may be scheduled as needed and/or requested.  One of the supervisor’s observations must occur during the mini-unit. 
Supervisors must observe particular types of lessons (secondary) and particular subject areas (elementary).  On the secondary level, supervisors must observe at least two teacher-directed, inquiry and discussion lessons.  At the elementary level, supervisors must observe at least one teacher-directed language arts, one mathematics, and one social studies lesson, in addition to the lesson included in the mini unit, (which must be either math or language arts).
 The supervisor will expect to receive a formal, complete lesson plan document prior to the observation, usually by email, and the student teacher will receive either oral or written summaries after each observation indicating strengths and weakness. The current UNH format must be used for these formal observations, and all areas of the plan should be competed, with no sections altered or deleted. Since timing and schedules may present problems, pre and post conference discussions may occur via phone or email as necessary.  No more than one-week after each observation by the supervisor, the student teacher will complete the written lesson reflection document and forward it to the supervisor, again usually via email.  

Video Recording and Electronic Dissemination
Although supervisors may request that one of the formal observations be a video, the difficulty of managing both equipment compatibility and privacy standards has become so great that the use of a recording rather than an in-person visit has become very rare.   However, please encourage cooperating teachers and students to video if they can, since the opportunity to watch the video together supports robust conversations about voice tone, body language, and instructional techniques. You may also want to suggest the use of audio recording – especially when you want to encourage a deeper inquiry into clarity of directions, a too-rapid pace, or auditory “attitude.”  If any recording is done, and particularly if student work or likenesses will be posted to any on-line dissemination media, be sure that this has been fully discussed with the cooperating teacher and/or other appropriate school personnel in advance and that all district policies are followed. 
The following is repeated here from the Student Teacher Handbook:

UNH does not permit student teachers to engage in social networking (Facebook, Google +, MySpace, Linked In, etc.) with students at their school site.    Any on-line communications must be sanctioned by the school; this includes email.  

Do not use school computers for any personal business including surfing the Internet for non- school-related purposes.  Think before you use your smart phones on school premises!   (Students and others may see or hear content meant only for you.)

Getting Started
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Getting Acquainted/Orientation to the School Community

Although the student teacher officially begins the placement on the first professional day of the school year for fall placements and on a late January date for winter/spring placements, it is helpful to invite the student teacher in to the school beforehand if possible to become acquainted with the school community and classroom.  This visit can be used by the student teacher for helping to set up the classroom prior to the start of the year, observing (if classes are in session), meeting key staff members, obtaining copies of pertinent school information, and getting to know the cooperating teacher.  If this is not possible, these orientation activities may be scheduled during the first few days of the placement.  

Give the student teacher a tour of the school with an explanation of the use of various rooms and facilities to help the student teacher know privileges and responsibilities. In addition, during the student teaching assignment, if possible, the student should meet and talk with the following persons: principal, vice principal(s), guidance counselors, library media specialist, department chairs (particularly at the secondary level), instructional resource specialists, computer technical experts, nurse and other pupil services staff members,  and other teachers.  If there are speakers of other languages available as resources and translators, please be sure that the student teacher knows who these individuals are and how to contact them.  Please be sure that your student teacher receives copies of all faculty and student handbooks, and knows the school’s lockdown, fire, and other emergency procedures and signal codes.  Please share information about medically fragile or allergic students—even if your student teacher is only likely to encounter them on the playground, bus line, or cafeteria.
The student teacher is usually anxious about meeting your class (es).  Develop a strategy for introducing him/her and explain why s(he) is in the classroom and what the expectations from the class are.   Establish a pattern for classroom management with which both of you are comfortable.  Setting the appropriate tone is important for everyone.  If you have not already done so, share curriculum materials and resources, both official and personal, and indicate the boundaries and expectations regarding the use of each.
Establishing Communication

A critical component to a successful student teaching experience is open communication.  Although there may be periods during the day to discuss situations, plan to have a regularly scheduled conference at least weekly.  This meeting time should be dedicated to planning for the week, discussing student concerns or insights, and reflecting on performance.  It may be helpful to create a meeting agenda in order to use the time efficiently.  

Be specific in assignments to student teachers and remember to include completion dates.  Give adequate guidance and direction when assignments are made.  Broad general hints are not adequate.  In the assignments, make clear what is expected, how you wish it done, and where the material is to be found.  

Some cooperating teachers have found it helpful to keep a communication journal.  This journal can be used to provide lesson feedback to the student teacher as well as an ongoing dialogue between you and the student teacher.  
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Introductory Phase of Student Teaching

The introductory phase of student teaching involves observation and teacher assistant activities.  This phase will last a period of time commensurate with readiness to assume teaching responsibilities.  The cooperating teacher will add teaching opportunities to the student teacher’s schedule as his/her competence and confidence grow.  

Observation of the cooperating teacher in action during the introductory phase is an invaluable learning experience for the student teacher.  Through observation the student teacher can learn many strategies that may save embarrassment and increase performance efficiency.  Many errors could be easily avoided if careful observation is made of the cooperating teacher's classroom procedures. 

Suggestions for Student Teacher Observation of Instruction

As indicated above, the student teacher will benefit from focused observations of the cooperating teacher and other master teachers.  The following questions are designed to help the student teacher focus on important classroom procedures and utilize observation time wisely.  It may be helpful for the student teacher to take notes during the observation of instruction.
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A. Classroom Routine - (Details are important!)

1. Starting procedures

· What does the teacher do as students arrive in the classroom?

· Does she/he have instructions on the board or activities for engagement?

· How are class roll, lunch count, etc. conducted?

· How does she/he move into the first lesson?

2. Distribution of materials

· How are instructional materials organized for distribution during the lesson?

· What are student responsibilities (distribution, collection, clean-up) regarding materials?

3. Restroom procedures

· May students move freely to the restroom?

· Are passes available to use under certain guidelines?

· Must the teacher give permission before a student may be excused?

4. Lunch procedures

· How are students dismissed at the end of each period, for lunch, for special circumstances, etc.?

· How are elementary students given lunch tickets, taken to the cafeteria and picked up, etc.?

5.  Homework/Make-up work/Late work/Tutorials

· How does the teacher grade homework?

· What is the policy for late work?

· What is the policy for students who have been absent?

· What is the policy for helping students before, during, or after school?

B. Record Keeping

1. Attendance

· Are there any special codes used by the teacher?

· Does she/he allow students to assist?

2. Grading (Watch carefully how the teacher grades papers – accuracy is a must!)

· Does the teacher use different types of evaluation symbols? (e.g., 100%, +)

· How is the grade book set up? 

· How does she/he deal with participation grades?

3. Referrals

· How are disciplinary actions and follow-up procedures (e.g., parent phone calls) handled?

· How are other referrals (e.g., speech, counselor) handled?

C. Classroom Management (Influenced by school and individual teacher policies)

1. Tardy policy

· How is the policy enforced?

· What does the teacher/school feel are acceptable excuses for tardiness?

2. Seating arrangement

· How does the teacher determine seating? (alphabetical, discipline)

· Is there any flexibility? (Can they move at different times or do they need to stay in their seat for the entire period?)

3. Grouping

· Are students grouped for projects, reading, etc.?

· How does the teacher determine this grouping?

4.  Management Techniques
· What are the rules?

· How were they chosen?

· How is the classroom discipline plan implemented? 

· How are appropriate behaviors reinforced? 

5.  Student/Teacher Interaction 
· How does the teacher bring all students into the learning environment and keep them on-task? 

· How does the teacher redirect off-task behaviors?

· What nonverbal signals are used? How are students recognized during classroom discussion? 

· How do students gain the teacher's attention? (e.g., raising hand, coming to teacher's desk, signals)

· How are students moved from whole group to small group and vice-versa?

D. Teaching Procedures 

1. Lesson Initiation

· How is the purpose of the lesson set?

· How does the teacher motivate students' interest?

· How does the teacher relate lesson content to the students’ prior knowledge?

2.  Lesson Development/Monitoring of Learning

· How are students monitored for degree of understanding?

· What type of questioning is used to determine student understanding?

· How does the teacher produce a smooth transition from teaching procedures to student practice?

· What creative opportunities are provided to extend the understanding of those who successfully complete the lesson?

· What modifications and re-teach opportunities are provided for those who have not mastered the objective? 

3.  Closure

· How does the teacher involve the students in understanding the purpose of the lesson?

4.  Assessment

· How does the teacher evaluate whether the lesson's goals were achieved?

· Do students complete work during the lesson or are they assigned homework to demonstrate their learning of the lesson content?

E. Parent/Teacher Interaction

· How does the teacher communicate expectations of the child to parents?

· How does the teacher deal with problems or communicate praise to parents (how often, in what manner)?

Supporting Instructional Planning

As early as possible it is helpful to identify curriculum materials and content topics for which the student teacher will be responsible.  Student teachers may need assistance identifying district, state and national content standards to which they will be planning instruction. The University of New Haven requires that student teachers use the lesson plan format on the website, and that state of Connecticut curriculum frameworks as well as National subject-area standards be cited.  Please see the Content Standards Resources for Connecticut Teachers list later in this document.  

The following is a list of suggestions for the student teacher as it relates to instructional planning.

· Student teachers are expected give the cooperating teacher their lesson plans prior to implementation of the planned lessons.  Receiving the lesson plans in advance gives the cooperating teacher time to review and provide feedback as well as enough time for the student teacher to integrate any suggestions given by the cooperating teacher.  

· Discuss long-term curriculum goals for the content and skills to be taught.

· Help the student teacher develop an understanding of:

· the students’ developmental levels,

· learner background and prior knowledge related to the content/skills and 

· needs for differentiation in order to plan each lesson.

· Explore with the student teacher a variety of approaches to, and techniques appropriate for, teaching specific content and/or skills.

· Make available resources for teaching particular areas of the curriculum.

· Help the student teacher understand alignment of lesson and unit objectives/goals with Connecticut student assessment tests (CMT and CAPT).

· If the student teacher is absent, he/she must provide all of the necessary plans and materials for the day.  

· Share your feedback on the initial lesson plan in a formative fashion using the criteria outlined in the first three indicators on the rubric, and, if necessary, ask the student teacher to make revisions and re-submit the plan so that you will have the revised copy for your files as a track of the student teacher’s progress.

Phasing-In Student Teacher's Instructional Responsibility

Cooperating teachers should think about how they want to gradually release instructional responsibility to the student teacher.  The suggested timeline on page 16 is intended to be a guide.  University of New Haven student teachers will typically have spent an entire year as Interns in a public school, where they had extensive experience as substitutes.  Most of them will already have experienced success with administrative and classroom support functions, such as:
· Assisting with attendance to help in learning students' names.

· Working with small groups or individuals needing special help.

· Checking on supplies and equipment.

· Arranging displays, bulletin boards, or learning centers.

· Reading and helping to correct sets of papers.

Student Teacher Readiness

Encourage the student teacher to share expectations and readiness levels with you, and assist him or her to establish three to five personal professional goals for the student teaching experience. Allow the student teacher to teach the first class on a topic about which he/she feels confident.

Please keep in mind that all student teachers are expected to fully take over the class (or most of a secondary schedule) for an extended period of time.  Please alert the Director of Student Teaching early if you feel that the situation will deviate substantially from the suggested timeline.  

Helpful Hints for Take-Over 

· A daily discussion of the lesson plans should take place in order to review objectives, materials, procedures, and alternatives. Plans should be divided into time segments to help the student teacher pace the lesson. The cooperating teacher should provide specific feedback in terms of the student teacher's plans, classroom performance, actions, and behaviors.  Initial lesson plans should be shared with the cooperating teacher in advance and revised as necessary before implementation.  

· The student teacher should be encouraged to continue the classroom procedures and standards for discipline already established by the cooperating teacher. 

· If possible, the cooperating teacher should teach model lessons which the student teacher could use as a framework for future instruction.

· Allow the student teacher as much freedom as possible to experiment with ideas of his/her own or those gained from the student's readings or work at the university, but feel free to require that these be discussed and approved by you ahead of time.  
Student Teaching Take-Over Plan

The cooperating teacher’s role in the classroom should gradually be minimized, until eventually the student teacher takes on complete responsibility for the class. However, the cooperating teacher should be easily accessible to the student teacher. Initially, the cooperating teacher should remain in the classroom to observe and to take notes for the purposes of encouragement, review of what was accomplished, and feedback. At some point, the cooperating teacher may choose to leave the room in order to allow the student teacher to “spread his/her wings.”  However, cooperating teachers are discouraged from leaving for extended periods of time as the class and the students are their responsibility.  Your evaluations at both the mid-term and the final will require evidence taken from a formal lesson script as well as notes of actual interactions and behaviors.

Cooperating teacher and student teacher might want to create a written “Take-Over Plan.”  This plan will provide the student teacher with clear expectations and the time needed to prepare.  In the templates given below, responsibilities are divided between planning and implementation, with the understanding that early on, the student teacher may be teaching lessons that the cooperating teacher has planned, and this progresses through joint planning, toward independent planning.  
Take-Over Planning Sheet 

SAMPLE
Use this sheet to identify what the student teacher is responsible for planning and teaching.  This is a guide.  Take-over depends on the readiness of each teacher candidate.  
	Week
	Responsible For (Teaching) :

Elementary
Secondary
	Planning for

Elementary
	Planning for Secondary

	1 
	· Observe students.

· Assist individual students.

· Observe other classroom teachers.

· Observe classroom routines.

· Assist with clerical routines.

· Research the curriculum 

· Conduct morning and closing routines.


	· Observe students.

· Assist with individual students.

· Become familiar with the curriculum you are responsible for.

· Observe other teachers in the discipline.

· Assist with clerical routines.

· Post work and assignments.
	· Correcting and assessing student work.

· Planning a bulletin board.

· Walking students to and from specials.

· Conducting morning and closing routines.

· Becoming familiar with grading practices.  Creating a data collection binder or use existing one started by the CT.
	· Getting ready to take over one period.
· Assisting in administering assessments.
· Checking students’ work.
· Continuing to work with individual students as needed.
· Preparing grade book or becoming familiar with existing grading practices.


Be sure that the plan includes a timeline for the cooperating teacher to take back teaching responsibilities at the end of the practicum.  

On going responsibilities for the student teacher include attending PPT meetings, professional development workshops, faculty and team planning meetings, and Open House/ parent teacher conference meetings. 

Observation, Evaluation and Feedback
On-going observation, evaluation and supportive documentation are essential during the student teaching experience. The cooperating teacher plays a meaningful role in providing feedback as he/she has an opportunity to observe teaching first-hand, every day. Remember that the student teacher is still learning and it is only through trial and error that effective teaching skills can be developed. Try to remain objective about the performance of a student teacher.  Remember that if the student teacher is not successful, it does not mean you have failed in your role as cooperating teacher. Provide daily feedback.  This is critical to the student teacher’s development.  The cooperating teacher should choose lessons to observe formally and maintain scripts and lesson plans for these lessons.

The following is a list of guidelines:  

· Evaluation and feedback should be implemented gradually, chunking and focusing on certain competencies from the beginning of the placement (e.g., planning and management) until the student teacher is comfortable at delivering instruction and being evaluated on all competencies.  Observe the student teacher’s performance in a variety of teaching situations.

· Use the evaluation instrument and standards as the means to evaluate and communicate about teaching performance. 

· Start with an area of growth that can most easily be improved quickly.  Typically, classroom management, lesson pacing, and managing routines should be addressed early in the experience since it takes time to gain expertise in these areas.

· Document your observations of and feedback to the student teacher.  Maintain formative and summative evaluation documentation.

· Use the post-observation conference to reinforce effective teaching practices as well as to provide feedback on the particular teaching performances that need improvement. 

· Analyze student assessment data from daily lessons with the student teacher and guide the student teacher to use the data in planning subsequent instruction.

· Urge the student teacher to self-evaluate daily and to be flexible regarding expectations for his or her accomplishments.

· Suggest the use of audio and video taping in order to assist the self reflection process.  In cases where the video tapes will be shared with others, be sure that the school and district policies are followed.

Evaluation of Student Teaching
Evaluation is a continuous process conducted by the cooperating teacher and the university supervisor.  Formative or ongoing evaluation occurs daily.  Summative evaluation occurs at four weeks, the mid-term, and at the end of the student teaching practicum.  The final student teaching grade is comprised of three distinct parts: the final evaluation by the cooperating teacher, the final evaluation by the university supervisor, and the grade achieved on the student teaching portfolio, which is read and evaluated according to its own rubric by a third individual. Please note that an unacceptable rating in any of the areas of professional responsibility (indicators 16-20 on the rubric)  will result in an automatic failure in student teaching regardless of the ratings in other areas.  Concerns in any of these five area should be discussed immediately with the Director of Student Teaching.   It is imperative that both cooperating teachers and supervisors provide the student teacher with candid and clear indicators if there are concerns about unacceptable or unprofessional behavior.
Cooperating teachers’ and university supervisors’ evaluations and grades are driven by evidence collected during observations and based upon the rubric published by the state department of education.  The rubric is a document created by a committee of teacher educators in conjunction with the Connecticut State Department of Education Bureau of Teacher Certification.  While not yet perfect, it is aligned with Connecticut’s Common Core of Teaching, with BEST requirements for beginning in-service teachers, and with evaluation standards for veteran teachers and administrators in all of Connecticut’s school districts.  

Form availability

All forms will be posted as MS Word documents on the University website, www.newhaven.edu.  To go directly to the Education Homepage, please type http://www.newhaven.edu/Education.   Handbooks and forms (click on the link on the right) are MS Word documents for downloading.  They are not interactive, on-line forms.
 
The four-week and mid-term evaluations are included in the student teacher’s university file along with the final data collection form; however the final grade is a stand-alone assessment of the student’s status at the end of the thirteen-week practicum; it is not an average of the final and mid-term grades.  

· Four-week Evaluation.  The purpose of the four-week evaluation is for the team (cooperating teacher, university supervisor and student teacher) to confer and discuss the student teacher’s preliminary progress in four general categories. It is written and submitted to the university by the cooperating teacher; however, it should be representative of input from all team members, and while it is narrative rather than a numerical scale, it should be grounded in the rubric. In the interests of electronic submission, signatures will not be required on this form.   However, please list the parties’ names.  Copies should be kept by all parties.   If the evaluation indicates routine progress and does not require special handling, please use the new emailbox, Education@newhaven.edu.   If there are any concerns, continue to use smurphy@newhaven.edu or telephone.
At the “four week” interval a decision is made whether to continue the placement without reservation, terminate the placement immediately, or continue with reservation.  If a termination decision is likely, the university supervisor will be responsible for alerting the Director of Student Teaching in advance of the four-week submission date.  Cooperating Teachers and student teachers are encouraged to contact the Director of Student Teaching immediately if there are questions or concerns at any time.  The decision to abort is rare and made with the best interests of the students.  Except in extraordinary circumstances involving violations of the Code of Professional Responsibility or behavior endangering themselves or others, student teachers will expect to be informed in advance of areas of concern and given the opportunity and necessary support to correct them.  
 If there are no reservations, completion of the team plan section is optional.  However, if any member of the team has reservations, the team plan section must be completed, and the Director of Student Teaching must be notified.  This required team plan includes details of the remediation or intensive supplementation and timelines for the next review.   Observations and evaluations may continue on a more frequent basis, and extension of the student teaching experience can be considered.   Completion of the narrative areas of the form is required for all candidates; only the additional team plan page  depends upon the presence or absence of reservations.
· Supervisor Interim Progress Report.   This is a narrative form new for 2011 2012 completed by the University Supervisor.   It documents the number of supervisory visits and formal observations to date as well as any areas identified for commendation or targeted for improvement with suggested strategies.   It is submitted electronically with copies to student teacher, and cooperating teacher.    
· Mid-term Data Collection Forms and Numerical Ratings.  The mid-term evaluations (Rubic and Data Collection Forms) are completed and submitted separately by the cooperating teacher and the university supervisor.  The cooperating teacher’s form will include evidence and dates from observations occurring over the course of the first six or seven weeks of the practicum.  The university supervisor’s form will include evidence and dates from the first two formal observations.  Copies of these forms should be given to the student teacher for inclusion in the portfolio, while  originals must be mailed to the university for inclusion in the student teacher’s permanent file.  (US postal or email.   See the note above concerning emails.)   
· Mid term Rating Summary Sheet.  This one-page sheet includes the numerical ratings for each of the indicators (copied from the data collection forms) from the cooperating teacher, the university supervisor, and the student teacher. (The column headings are ST for Student Teacher, US for University Supervisor, and CT for Cooperating Teacher.)  Students do not complete data collection forms; however, it is expected that their numerical ratings will be grounded in the rubric.  The university supervisor compiles these sheets, makes copies for all concerned, and submits one completed sheet to the university on behalf of the team.  These sheets will also be included in the student teacher’s permanent file.   Again no signatures are required in the interests of electronic submission.
· Final Data Collection Forms and Numerical Ratings.  As was done with the mid-term, both the university supervisor and the cooperating teacher complete these sheets separately.  In the case of the cooperating teacher, the evidence and dates will include observations occurring during the final six or seven weeks of the practicum, and the university supervisor’s form will include the last two observations. Originals will be mailed (US postal service or email) to the university for inclusion in the student’s file, and copies must be given to the student teacher for inclusion in the portfolio.  
· Final Grades.  These are the forms on which the cooperating teacher and the university supervisor will translate the rubric ratings into a numerical grade for calculation with the portfolio evaluation.  The numerical translation scale is included at the back of this handbook.   An overall numerical average grade of at least a B- (along with “Acceptable” ratings in indicators 16-20) is required to pass student teaching.   These are the only forms on which signatures are required, so these forms must be faxed, scanned, (or US postal service) mailed.
A note on observations:

· It is usual that the cooperating teacher and the supervisor will both observe and record the same initial lesson, so that they may identify strengths and weaknesses on which to focus.   However, after the initial lesson, supervisors and cooperating teachers observe and evaluate different lessons.

EDUCATION DEPARTMENT GRADING SCALE
UNH graduate students are expected to maintain good grades and any student who receives a C+ or lower in any course will be asked to repeat the course or demonstrate competency to the department.  The department has adopted the following grading system for all of its courses.  This is in keeping with departmental standards and the University of New Haven’s policies:

                          




GPA

“A”
95 – 100

4.0




“A-“ 
90 – 94


3.7




“B+”
87 – 89


3.3




“B”
84 – 86


3.0




“B-“
80 – 83


2.7




“C+”
77 – 79


2.3




“C”
74 – 76


2.0




“C-“
70 – 73


1.7

STUDENT TEACHING CALENDAR GUIDELINES

The cooperating teacher in consultation with the university supervisor ultimately decides when the student teacher should assume instructional responsibility and how much should be assumed.  This decision is governed by individual circumstances, including block scheduling and the nature of the courses taught.  The following guidelines are provided as a basis for decision-making; The Director of Student Teaching should be consulted if necessary, since the nature of the experience relates to certification requirements.
Week 1: The student teacher should be engaged in classroom activities such as:
      
Observing the cooperating teacher’s lessons, distributing materials, assisting students, tutoring students, grading assignments, and  monitoring recess/lunchroom, study halls,  etc.
Week 2: The student teacher is assigned specific teaching duties such as: 
        
Management of a specific activity, teaching a lesson prepared by the cooperating teacher, planning the first teaching lesson under the supervision of the cooperating teacher, etc.

Weeks 3-12: The student teacher gradually assumes full teaching responsibilities. 
 In a traditionally-scheduled high or middle school, this is normally four classes.  

Week 13: The student teacher begins to reduce classroom responsibilities.

 Observation of other teachers can fill the time not spent in the classroom.  Observation is particularly recommended in the light of the wide scope of certification across secondary subject areas and elementary grades.  

Student Teaching Seminars

Students are required to attend two mandatory seminars: the introductory session and the portfolio overview.  An optional “Landing the Job” session conducted by university career services may be scheduled, and student teachers may request permission to attend career fairs.  It is expected that the student teacher will discuss these optional events in advance with the cooperating teacher and that, once the student teacher has assumed full teaching responsibilities, she/he will leave lesson plans for the lessons missed.  A very few unavoidable occasions for absence may arise during the practicum.  These are not normally made-up by extending the student teaching; however, regular attendance for the full contractual day is expected, and cooperating teachers may consult with the university supervisor as needed.
TIMELINE FOR WINTER SPRING 2012 STUDENT TEACHING

January 18, 2012 Training session for new Cooperating Teachers and Supervisors   

9:15- 4:00, West Haven, Saw Mill Campus, Room 103.

January 19, 2012   Opening Meeting for  Student Teachers and Supervisors    West Haven 9:30- 3:00 (Supervisors begin at 12:00 and continue until 5:00).

January 23, 2012    Student Teaching Begins.

February 16, 2012  Second required seminar:  Portfolio and landing the job,  Room 101 or 103, Saw Mill Campus 600 Saw Mill Rd., West Haven, 3:00 to 5:30 p.m.

March 7, 2012   Four-week evaluations due to University from Cooperating Teachers; copies to students and supervisors.  Please note: routine evaluations should be sent to the new Education@newhaven.edu address.   Anything requiring special handling should be sent to smurphy@newhaven.edu.   

March 22, 2012
· Mid-term Data Collection form with ratings due to University from Supervisors and Cooperating Teachers, copies to students for portfolio and files of cooperating teachers and supervisors

· Rating summary sheet due to University from Supervisors; copies to students and cooperating teachers.

May 4, 2012  Student Teaching Ends (Unless weather or other emergencies require an extension).

May 9, 2012  Final Data Collection form with ratings and final grade sheets due to the University from Supervisors and Cooperating Teachers; copies to students for portfolio and files of cooperating teachers and supervisors.   Grade sheets must be signed.   

May 11, 2012   Portfolios due to University from student teachers.  4:00 p.m. either West Haven or Southeast offices.

May 15, 16, 17  (tentative)  Portfolio Scoring  West Haven (2 days) and Mitchell (1 day) 9:30- 4:00.

Please Note:  All other student teaching seminars will be optional; announcements and registration will be conducted via email.

Guidelines for Supervisors
Supervisors should:

· Establish (1) the first meeting date and/or observation date for the team (student teacher, cooperating teacher and supervisor); (2) coordinate pre- and post-observation conferences; (3) discuss the goals outlined by the student teacher; (4) exchange contact information (email, phone numbers) for emergencies and necessary alterations of prescheduled times, etc.;

· Follow school policy regarding visitors;

· Inform the student teacher of what is expected and what the observation may, or will, include;

· Insure that the guidelines for the 13-week student teacher practicum are followed and alert the Director of Student Teaching if significant discrepancies arise:

· Become familiar with the curriculum standards and state initiatives by checking the State Department website regularly.  www.state.ct.us/sde.

· Collect the written lesson plan and all attachments before the start of the lesson;

· Script all formal observations;

· Duplicate and share copies of all evaluations with the student teacher and cooperating teacher;

· Bring any concerns about the success of the placement and the relationship between student teacher and cooperating teacher to the Director of Student Teaching early;  please ensure that candidates receive candid and clear indications of any concerns raised by the cooperating teacher.
· File the appropriate alert forms after consultation with the Director of Student Teaching
· Collect, review, and respond to the observed lesson’s reflection;

· Conduct a minimum of four formal observations (one may be a video tape only in extraordinary circumstances); 

· Follow the guidelines for the types of lessons that should be observed: for all students one of the lessons included in the portfolio mini unit; for elementary students: one each in math, language arts, and social studies plus one from the mini unit; and for middle and secondary students:  inquiry-based and discussion lessons in addition to teacher-directed lessons.
· Confer with the student teacher after each observation to explain the results of the observation and make suggestions;

· Confer with the cooperating teacher and student teacher at the 4th week in the practicum to discuss the student’s preliminary progress in attaining the competencies required by certification regulations and participate in the development of the team plan if remediation is needed;  submit your own supervisor’s interim progress report.
· Meet with the team to discuss the student’s mid-term ratings and develop a plan, if needed, for the remainder of the practicum;
· Serve as a consultant and coach in the development of the student teacher’s portfolio;

· Assist the cooperating teacher  with paperwork completion and requirements as necessary;
· Deliver/send data collection forms, mid term rating sheet, and final grade sheets  to the Director of Student Teaching as requested;
· Maintain copies of lesson scripts, lesson plans, lesson reflections, conference notes, data collection forms, rating sheets, and annotated student work;

· Participate in portfolio evaluation and grading;

· Attend all scheduled supervisor meetings and training sessions with the Chair of the Education Department and Director of Student Teaching;



Guidelines for Cooperating Teachers

Cooperating teachers should:

· Serve as both a model and a mentor; 

· Accept the student teacher as a colleague and develop collegial relationships with the student teacher;

· Introduce the student teacher to pupils, administrators, fellow teachers, building staff, and parents;

· Provide a work area in the classroom for the student teacher’s personal use;

· Acquaint the student teacher with school policies, materials, resources, and programs, including handbooks, curriculum guides, district standards, catalogs, and teacher’s manuals;

· Include the student teacher in meetings involving instructional planning activities;

· Follow the timing guidelines for the 13-week student teacher practicum as outlined on page 31.                            

· Demonstrate lessons, explain procedures, and discuss the subject matter to be taught by the student teacher, making clear the type of planning required;

· Require that the student teacher turn in lesson plans in advance in order that suggestions and revisions can be made;

· Establish a schedule for conferences to discuss teaching progress;

· Remain in the classroom, especially in the initial stages of solo teaching; then at your discretion, maintain a close presence (e.g., in a workroom attached to your classroom or in an adjacent classroom). Student teachers are not employees of the district and, therefore, supervision and ultimate responsibility for the class remains with the classroom teacher;

· Allow the student teacher to leave early if attendance is required at university seminars; however, expect that you will be provided with advance notice and lesson plans by the student teacher.

· Script a variety of lessons over the course of the practicum and retain the scripts in your file after reviewing them with the student teacher.
· Complete four evaluations – at the 4th week, the mid term data collection form, the final data collection form, and final grading sheet, and return them to the Director of Student Teaching;

· Maintain lesson plans, lesson scripts, annotated student work, conference notes, and copies of all the evaluation forms noted above in your files. 

· Provide feedback to the Supervisor at the time of the observation visits;

· Provide support and coaching in the development of the student teacher’s portfolio;

· Assist with the video taping and ensure that all privacy requirements of selected students and state and local regulations are met.

· Meet with the Supervisor and student teacher at the 4th week in the practicum to discuss the student’s preliminary progress in attaining the competencies required by certification regulations and participate in the development and implementation of any remediation plans;

· Duplicate and share copies of all evaluations with the student teacher and the university supervisor;

· Complete and return the compensation form and all evaluation forms promptly to insure there will be no problem in configuring the student teacher’s composite grade; your stipend will be released only when all forms have been received by our office;

· Contact the Supervisor and the Director of Student Teaching if concerns and/or problems should arise.

Responsibilities of the Student Teacher
Student teachers should:

· Become familiar with the Handbook for Student Teachers;

· Set realistic, measurable, short- and long-term goals, continually review them with both the cooperating teacher and University supervisor, modify them or set new goals if appropriate;

· Obtain a handbook from the placement school/and or district regarding the school’s mission statement and school and district policies;

· Respect and follow school policies, including contractual attendance and time requirements;

· Adhere to all directives from Cooperating Teachers, school administrators, university faculty, and other appropriate authorities.

· Arrive before the start of the school day and remain until the end of the day abiding by time requirements for certified staff. You should be available to speak with your cooperating teacher and to provide any extra help to students who may request or require it;

· Observe your cooperating teacher during lessons and pay particular attention to:

· motivational techniques and/or devices

· methods of involving learners

· use of instructional materials

· methods of classroom management

· techniques and strategies for differentiation

· questioning strategies;

· Introduce yourself to the principal of the school;  if possible, make an appointment to discuss your goals;  suggest that s(he) observe you;  and request a letter of recommendation at the conclusion of your practicum if it is appropriate;

· Ask for assistance whenever it is needed whether it is related to content, pedagogy or a student/classroom situation;

· Learn students’ names, interests, abilities, and needs by observing and examining records and standardized test scores, and through discussion with the cooperating teacher, guidance staff, resource teachers, school psychologist, etc.;

· Demonstrate planning skills through the design of daily plans, unit and long range plans, and the use of plan books and calendars;   formal lesson plans must make use of the university template; daily plans should use the form required by the cooperating teacher.   

· Align your student objectives with the appropriate state, national, and local curriculum objectives as directed by the cooperating teacher;

· Develop and adhere to a schedule of providing lesson/unit plans to your cooperating teacher that allows enough time for suggestions and revisions;  adhere to all timelines and due dates for materials’ submission;
· Provide your supervisor with a school calendar and classroom schedule at the initial visit/observation or earlier as requested;

· Provide lesson plans and any accompanying worksheets and materials that students will be using to your supervisor in advance as requested;   Use the current UNH template for lessons that will be formally observed, and the format required by your cooperating teacher for all others.
· Accept other duties such as playground, corridor, lunchroom, study hall, club sponsorship, etc.;

· Attend faculty meetings, department meetings, district professional days, parent conferences, PPT’s, etc.;

· Be accurate and prompt in making out reports, maintaining and filing grades, and in keeping such class records as may be required by the school;   This is an area of professional responsibility, and failure to comply will cause you to fail student teaching.

· Become aware of personal qualities that will enable you to meet with success in teaching such as: being well-groomed, poised, tactful, courteous, sincere, dependable, and cognizant of acceptable speech in your interaction with all school personnel, including students and parents;

· Study the Code of Professional Responsibility for Educators and develop an understanding of what it means to conduct yourself in a professional and ethical manner;

· Satisfy the 13-week placement and follow policies regarding missed time;

· Attend all required student teaching seminars;

· Prepare and deliver a portfolio of your work during the practicum to either the West Haven or New London campus sites by the specified due date;

· Make an appointment for an exit interview with the Certification Officer to review all coursework and requirements.  Bring the certification application, UNH checklist, and a form of payment.  Cross endorsements can be discussed at that time.
· Become knowledgeable about the newly revised Connecticut Common Core of Teaching;

· Contact your Supervisor and the Director of Student Teaching if you have any questions or difficulties. 

Lesson Planning

Although the university courses cover lesson planning, many student teachers continue to develop these skills over the course of the practicum.  Please be sure that your student teacher uses the current university format, (available on the website) and accurately completes all parts of the form when submitting formal lesson plans to you and to the cooperating teacher.  It is expected that the current Connecticut curriculum frameworks will be included among the content standards cited.  These are available at www.state.ct.us/sde if needed. In the case of language arts and mathematics, Connecticut has adopted the national common core state standards, and student teachers may use this language in both state and national subheadings of the plan.    Local curriculum frameworks should be used when available.   A listing of helpful sites is included at the back of this handbook. 

While differentiations may not be necessary for all lessons, it is critical that your student teacher become proficient in this essential skill, and you should require that this section of the lesson plan be completed for the lessons you observe formally and those to be included in the portfolio. Cooperating teachers should expect this section to be completed for each of the lessons they observe formally as well.  Differentiations are required at both ends of the learning spectrum, that is, for students who require more challenge in addition to those for whom more support is necessary. Examples of differentiations are included at the end of this section.  Please retain the formal lesson plans and scripts associated with your observations in your files after you have analyzed them.  Careful proofreading and professional appearance are expected.  Some models from previous students are available for downloading on the website.

The portfolio mini unit consists of a series of lessons that build upon each other and lead students to the application of significant content skills.  Please share your expertise with your student teacher regarding the differences between planning for stand-alone lessons and that associated with coherent unit design.  The following set of “coaching” questions  may be helpful in your work with the student teacher.

Questions To Ask When Developing a Lesson

· What do you want students to learn or be able to do?

· Are your objectives clearly stated?  Are they observable and aligned with state curriculum standards?   Use SWBAT (“students will be able to”) format and distinguish objectives from learning activities.
· Where does this lesson fit into a larger unit or course of study context?

· How will you modify all aspects of the lesson in order to meet the differentiated needs and abilities of all learners?

· How will you initiate the lesson?

· What are the lesson elements, or pieces of the lesson?

· How will you tie lesson elements together so that students can see connections among the elements, as well as to past and future learning?

· How will you develop your lesson in order to move students toward achieving the outcome(s)?

· How will you know if the students have achieved the outcome(s)?

· What actions will you take to promote students’ learning?

· Who are the students who will require special attention or differentiations and how will you deliver, and monitor the impact of, those differentiations?

· What strategies or techniques will you employ to monitor students’ learning?

· If students are not understanding the lesson content, what adjustments might you make?

· What materials will you need for the lesson?

· What instructional groupings and strategies will you employ?

· What routines and/or non-instructional transitions will occur during the lesson and how can you effectively manage them to reduce time spent on non-instructional activity?

· How will you bring closure to the lesson?

DIFFERENTIATION PLAN FOR A LESSON ON PARAGRAPH WRITING

Objective: Students will be able to write a paragraph focused on a single topic, and including an appropriate topic sentence, details, and a concluding sentence.

Lesson Plan Form

Individuals Needing Differentiation: Describe 1 to 3 students with learning differences. These students may be special or general education students and need not be the same students for each lesson. Students may represent a range of ability and/or achievement, including students with IEPs, gifted and talented students, struggling learners, and English language learners.

Which students do you anticipate may struggle with the content/learning objectives of this lesson?

	Student
	Evidence that the student needs differentiated instruction
	How will you differentiate instruction in this lesson to support student learning?

	Joe Scribbles


	Learning need related to this lesson:

Joe has difficulty expressing his ideas in complete sentences.

Evidence:

Joe’s writing is limited to phrases and lists. Although he is able to respond verbally in complete sentences, when prompted, he rarely uses complete sentences when he writes anything.
	After whole group instruction, when the class is working on a paragraph writing activity, Joe will be asked to caption pictures, using one complete sentence for each picture. T. will provide one-one instruction and assistance to make sure Joe is writing complete sentences.


Which students will need opportunities for enrichment/higher level of challenge?

	Student
	Evidence that the student needs differentiated instruction
	How will you differentiate instruction in this lesson to support student learning?

	Arthur Writer


	Learning need related to this lesson:

Arthur is a fluent writer; he already has grasped the concept of paragraph.

Evidence:

He keeps a writer’s notebook with ideas he wants to write about. When there is free writing time, he selects a topic in his notebook and develops it into a paragraph. He stays on topic and provides ample details about the topic.
	When the class is working on the paragraph activity, the T. will show Arthur some models of paragraphs in which the topic sentence is not first in the paragraph. Arthur will be asked to revise some of his paragraphs in his writer’s notebook, by moving around the topic sentence. Later, the T. will conference with him and discuss the impact of the revisions on the writing style.


Candidate’s Score: TARGET

DIFFERENTIATION PLAN FOR A LESSON ON PARAGRAPH WRITING

NON EXAMPLE

Lesson Plan Form

Individuals Needing Differentiation: Describe 1 to 3 students with learning differences. These students may be special or general education students and need not be the same students for each lesson. Students may represent a range of ability and/or achievement, including students with IEPs, gifted and talented students, struggling learners, and English language learners.

Which students do you anticipate may struggle with the content/learning objectives of this lesson?

	Student
	Evidence that the student needs differentiated instruction
	How will you differentiate instruction in this lesson to support student learning?

	Joe Scribbles


	Joe is a special needs student. His IEP identifies language problems. He also has attention problems and needs to stay focused. 
	I’ll have him sit up front where I can keep him focused. I’ll walk around and monitor the activity.


Which students will need opportunities for enrichment/higher level of challenge?

	Student
	Evidence that the student needs differentiated instruction
	How will you differentiate instruction in this lesson to support student learning?

	Arthur Writer


	Arthur is a gifted student. He scores above average on everything. He finishes work quickly and sometimes distracts other students.
	I’ll make sure I have extra work for him to do. If there’s still time left, he can help Joe.


Candidate’s Score: UNACCEPTABLE 

Consider: Does this candidate know how to differentiate instruction? Are specific learning/instructional needs described? Are the differentiation plans effective in promoting student learning for the identified students?

DIFFERENTIATION PLAN FOR A LESSON ON PARAGRAPH WRITING

Lesson Plan Form

Individuals Needing Differentiation: Describe 1 to 3 students with learning differences. These students may be special or general education students and need not be the same students for each lesson. Students may represent a range of ability and/or achievement, including students with IEPs, gifted and talented students, struggling learners, and English language learners.

Which students do you anticipate may struggle with the content/learning objectives of this lesson?

	Student
	Evidence that the student needs differentiated instruction
	How will you differentiate instruction in this lesson to support student learning?

	Joe Scribbles


	Joe has difficulty expressing his ideas in complete sentences.


	T. will provide additional instruction to small group, to review sentence writing.


Which students will need opportunities for enrichment/higher level of challenge?

	Student
	Evidence that the student needs differentiated instruction
	How will you differentiate instruction in this lesson to support student learning?

	Arthur Writer


	Arthur is a gifted writer. Last week, he wrote an excellent introductory paragraph for a social studies report.
	I’ll use Arthur’s paragraph as a model. Arthur can continue to work on his social studies report, while others are practicing paragraph writing.


Candidate’s Score: ACCEPTABLE

Consider: Would you have some suggestions for improvement? How could you coach the candidate to improve the differentiation plan and move the candidate to “target”?

Student Teaching Portfolio: An Overview

As the BEST (now TEAM) program is adapted and re-defined, the university’s student teaching portfolio will evolve as well.   What follows describes the process for the academic year 2011- 2012 academic year. 

The final grade for student teaching is computed from three components: the evaluation of the cooperating teacher, the evaluation of the university supervisor, and the student teaching portfolio.  The University of New Haven Framework is to be used as the standard for creating the portfolio, the second required seminar for student teachers will explain and answer questions about the portfolio, and a separate handbook will be available on line. A general overview and set of guidelines is included here. Please consult with your cooperating teacher and supervisor about the portfolio requirement once the “beginning jitters” have lessened.  The portfolio will be due at the university shortly after the conclusion of student teaching.  

The portfolio is the professional representation of the student teaching experience.  It represents a specific collection of school-site materials and documentation describing teaching and learning in a student teacher’s class.  The portfolio is used to evaluate the student teacher’s content and pedagogical knowledge and skills for certification purposes.  A brief overview is included here; however, for more detailed guidelines, the evaluation rubric, and a variety of completed models, the on-line portfolio materials should be consulted.

For the contents of the portfolio, the student teacher is asked to collect materials relevant to planning, teaching, and evaluating student learning.  Portfolio materials include the following:

· Artifacts or products acquired and used as part of planning, teaching, and assessing learning, including:

· lesson plans,

· samples of student work with teacher’s comments, and

· assessments of, and reflections upon, student learning;

· Written commentary, which accompanies portfolio artifacts, explaining the student teacher’s instructional decisions, reflecting on and evaluating the decisions made related to planning, teaching, and student learning.

UNH STUDENT TEACHING PORTFOLIO DESIGN

Criteria for the professional appearance of the portfolio:

· Submission criteria:

· 3-ring binder;  

· no plastic page protectors;

· a label indicating name and trimester attached to the binding;

standard writing paper (avoid
paper with borders and designs)
· Standard English and composition appropriate to the graduate level:

· Free of spelling errors; 

· Free of grammar errors;

· Free of typographical errors;

· Free of contractions;

· Free of vernacular language;

· A title page or cover that indicates this is a student teaching portfolio, includes the student teacher’s  name, date submitted, the subject area and grade level of the mini unit, and the school and district in which the student teaching occurred; 

· A Table of Contents;

· Tabs for section dividers including tabs separating each lesson in the mini unit;

· Numbered commentary pages;

· Same font type and font size for all commentary pages;

· Each lesson plan with lesson log, student work with commentary,  and accompanying handouts and rubrics as appropriate;

· Citations that conform to APA/MLA standards;

· Well-sequenced and organized for the reader;

INTRODUCTION and CONCLUSION

Although they come at the beginning and end of the binder, taken together these two sections should total no more than ten pages.









The Introduction:

1. a.   What is your teaching philosophy?

b.   Why did you choose teaching as a profession?

c. Why did you decide to teach at this particular level?

2. Context

Describe your school setting, student population in the district, and your classroom. Include data on ethnicity, race, learning ability, special needs, English Language Learners, as applicable.

3.  Brief  Mini Unit Overview 

a. What is the major concept (big idea) that you want the students to understand at the end of the 5 days? Take into account the prior knowledge of the students in relation to what you are planning to teach.  Where does this mini unit fit into the larger curriculum standards of the subject?  Please cite state and national standards.

b. Think ahead to the end of the 5-day mini-unit, what do you want your students to know and be able to do (student learning outcomes) at the end of this time?  (Remember that each segment of the mini unit should build forward into students’ ability to apply their learning in a meaningful, integrated way.)

c. Describe how you plan to accommodate students’ learning needs.

 The Conclusion:
1.  What were your realistic and measurable student teaching goals?  Discuss the progress you made toward achieving your student teaching goals.  Be specific about areas of growth, how you know there was growth, and what are your plans to ensure future growth.

2.  What did you learn from your students and cooperating teacher that helped you gain further insights into the teaching and learning process?  Use specific examples in each case.

3.  What did you learn about how your instruction contributed to student learning? Use specific examples of how you integrated the theory learned in course work into your actual classroom practice, and the ways you were able to measure the impact on student learning.

4.  What did you learn about your areas of strength?  Which areas need more work?  Use specific examples and provide some details about your plans to address weaknesses and continue the development of your strengths.

Evaluations:   (These are not part of the ten-page limit)


Please include at the end of the portfolio four data collection forms, two from your cooperating teacher (mid-term and final) and two from the university supervisor, as well as the mid-term rating sheet, and the final grade from both supervisor and cooperating teacher.

PORTFOLIO MAIN BODY
Elementary track students Choose either a mini-unit on numeracy or literacy.  Students may not choose interdisciplinary mini-units.)
 This section includes all aspects of the mini unit, with tabs separating each chronological segment.  Since the work of the same two students will be tracked across the entire mini unit, a description of the two students selected should be included before the first lesson plan.  Please note:   these students are not those for whom differentiation is specified in the lesson plans, nor should they be the highest or lowest achieving students.  Instead, they are typical exemplars of the class as a whole.  When including their work, remove the students’ names to maintain confidentiality.

Remember that the mini unit is an integrated whole in which each lesson segment builds upon the other and results in higher order conceptual application on the part of the students.  “Chronological segment” is used here to indicate that, while the lessons are unified and linked, there may be breaks caused by rotating schedules, special events, etc.

The following items should be included in each chronological segment:  lesson plan, materials used during that lesson, e.g., worksheets, quizzes, handouts, homework assignments, rubrics, student work from the selected two students with your feedback to the students written on them, written analysis of the students’ work, and your reflections and analysis of that lesson as a whole.  These lesson logs or reflections are different from the one page sheet submitted to your supervisor after each observed lesson.  They are longer,  more comprehensive and focus on evidence of student learning.

For examples, scoring rubric and specific details, please consult the Student Teaching Portfolio Handbook, available on the website prior to the portfolio seminar..
Content Standards Resources for Connecticut Teachers

The Connecticut Curriculum Standards and other useful resources may be accessed at the Connecticut State Department of Education website at:
http://www.sde.ct.gov/sde   Click on Teaching and Learning. 

Updates are posted regularly, and students are encouraged to check the site periodically
In the areas of language arts and mathematics, Connecticut has adopted the common core standards, and students should use these for both state and national areas of the lesson plan.    www.corestandards.org.

For other national content area standards, the best resources are the national professional organizations of teachers in each discipline.  Please note that some of these organizations make copies of the standards available at no cost as downloadable documents; other organizations have summaries available, but sell copies of the extended documents.   Secondary subject area candidates should be members of these professional organizations.

What follows is intended as a helpful but by no means complete list:
Arts Education (Dance, Music, Theatre, Visual Arts)

http://artsedge.kennedy-center.org/teach/standards/
Health Education

http://www.aahperd.org/AAHE/template.cfm?template=natl_health_education_standards.html
Language Arts

http://www.ncte.org/about/over/standards
http://www.reading.org/resources/issues/reports/learning_standards.html
Mathematics

http://www.nctm.org/standards/content.aspx?id=16909
http://www.sde.ct.gov/sde/cwp/view.asp?a=2618&q=320872
Physical Education

http://www.aahperd.org/NASPE/template.cfm?template=national_standards.html
Science

http://www.nsta.org/standards
Social Studies
http://www.sde.ct.gov/sde/lib/sde/pdf/curriculum/socialstudies/ssfrmwk_10-6-09.pdf
http://www.socialstudies.org/standards/execsummary   (Complete standards must be  purchased)
Technology

http://cnets.iste.org/students/
TESOL 

http://www.tesol.org/s_tesol/sec_document.asp?CID=1186&DID=5349#framework
World Languages

http://www.actfl.org/i4a/pages/index.cfm?pageid=3392
CONNECTICUT CERTIFICATION

GENERAL INFORMATION 
When students apply for certification in Connecticut, the State Department of Education expects applicants to be up-to-date with current regulations.  No one is “grandfathered” for certification.  

1. INSTITUTIONAL RECOMMENDATION

The University of New Haven recommends students for initial certification.  It must do so “without reservation” which means we certify that the student has:

· successfully completed the professional courses (planned program) in a chosen track;

· passed PRAXIS I or received an approved waiver and satisfied the other appropriate admission requirements;

· successfully passed student teaching or some alternative field experience

· successfully passed an exit exam, PRAXIS II, to determine competency in the endorsement area; 

· (For elementary candidates after July 2009) successfully passed the Connecticut Foundations of Reading Test to demonstrate proficiency in, and depth of understanding of, reading and writing development.

· (For elementary candidates after July 2011) successfully demonstrated mathematics proficiency on the test to be determined by the state department of education as required by Public Act 11-85.
· displayed the appropriate disposition to perform with distinction as a teacher in Connecticut.

2.  ROLE OF THE CERTIFICATION OFFICER
The Certification Officer should be contacted for information about the application process and State regulations for obtaining certification in Connecticut.

During the student teaching practicum, the Certification Officer, Phyllis Gwatkin, pgwatkin@newhaven.edu, requires that each student schedule an “exit interview.” It is the student’s responsibility to contact the Certification Officer to schedule this interview.   At that time, there will be a review of the necessary components to apply for certification.  At the “exit interview,” students will submit all the completed certification documents.  Candidates can access the certification procedure and forms by going to the UNH website: www.newhaven.edu.  On the Education homepage, click Forms.  

The institutional recommendation for any candidate accompanies only the initial certification application.  Cross-endorsements (a second certification) are always the responsibility of the individual.  The University is not involved after the initial endorsement, however, the University can advise about the statutes and appropriate courses. 

The University’s role is to provide the institutional recommendation for the initial certificate resulting from a successfully completed program.  In addition the University must also check a statement that states “the applicant is recommended for certification without qualification.”  The University does not issue or approve the certificates; its role is to recommend to the State only.
3.  CERTIFICATION POLICY OF THE EDUCATION DEPARTMENT
Institutional recommendations are not automatic. The policy for providing this recommendation is related to the Education Department policy governing certification and the Code of Professional Responsibility (See Appendix). The policy governing certification includes: 

The Education Department shall adhere to the regulations of the State Department of Connecticut.

The work of the Certification Office at the University of New Haven will be the responsibility of one individual – the Certification Officer.

The Department’s faculty and administrative staff will vote to determine if the institutional recommendation can be provided.  In the event that the Department judges that the institutional recommendation cannot be provided “without qualification” for a specific individual, the Certification Officer will collect the relevant documentation, present the case, and the Department will suggest one of the following options:

· Additional professional study;

· Additional time in student teaching;

· An appeal process that includes a presentation before the Education Department;

· The presentation of new evidence and documentation, if any, by the applicant;

· A final decision not to grant institutional recommendation.


Students who have difficulty during student teaching will be supported.  However, it is possible the application for certification will then be sent to the State without institutional recommendation.  The State will be alerted to the decision for doing so without the reasons noted.  The student will be notified within 10 days of action taken and the process that the student may take to appeal the decision.

DSAP: A Very Brief Overview
A Durational Shortage Area Permit may be issued by the state of Connecticut at the request of a school district and with the signature of the Certification Officer of the University of New Haven.  

DSAP’s are temporary licenses to teach and are very strictly governed by both state and university regulations.  No DSAP can be issued to candidates who have not yet passed Praxis II in their subject area, and DSAP candidates must be supervised over a full school year (two semesters) before they are eligible for certification.  Student teachers contemplating a DSAP offer should contact the university’s Certification Officer immediately and before agreeing to a district’s offer in order to clarify the regulations and procedures.   State regulations can and do change. 

DSAP candidates must register and pay for the six graduate credits of student teaching.

DSAP CHECKLIST
This checklist contains pertinent information for all potential DSAP candidates.  It is a list of Education Department requirements.

 FORMCHECKBOX 

Notify the Certification Officer (CO), Director of Student Teaching, and Intern Coordinator of your intention to apply for a DSAP.

 FORMCHECKBOX 

Bring the DSAP application to the CO, once Section I (pages 1-2) and Section 

II (pages 3-Part V and VI; page 5-Part A) are completed.

 FORMCHECKBOX 

Include a letter/e-mail from the district indicating the name of your mentor.

 FORMCHECKBOX 

Meet with the CO and Capstone Coordinator.

 FORMCHECKBOX 

Send a copy of the letter from the SDE granting the DSAP to the CO.

 FORMCHECKBOX 

Send a copy of the DSAP certificate to the CO.

 FORMCHECKBOX 

Register and pay (6 credits) for ED 600 – Student Teaching.

 FORMCHECKBOX 

Attend as many student teaching seminars as possible.

 FORMCHECKBOX 

Submit a modified student teaching portfolio.

 FORMCHECKBOX 

Review the CERTIFICATION PROCEDURE on the education website under “forms and handbooks” to learn which documents are required for the certification application.

 FORMCHECKBOX 

Download form ED 126 (http://www.sde.ct.gov/sde/lib/sde/PDF/Cert/certform/ed_126.pdf), and have the superintendent complete the information.

 FORMCHECKBOX 

Make an appointment for an exit interview with the CO, once you have almost completed the 10 months of the DSAP time period.
More detailed information is available and should be requested from the Certification Officer and the Director of Student Teaching.
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STUDENT TEACHING FINAL EVALUATION SCORING SCALE
	POINTS
	GRADE

	45
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STUDENT TEACHING EVAULATION RUBRIC AND DATA COLLECTION FORMS

This rubric was originally developed in 2003 by a team of educators from Connecticut teacher preparation institutions and PK-12 schools and is based on the Connecticut Common Core of Teaching (CCCT, adopted in 1999) and Enhancing Professional Practice: A Framework for Teaching by Charlotte Danielson (ASCD, 1996).  

This rubric is specifically developed for the purpose of assessing student teaching performance (not experienced or beginning teacher performance).  Each level of performance described (unacceptable, acceptable, and target) represents a range within which the student teacher’s performance may be assessed given the data collected about the competency.

University Supervisor and Cooperating Teacher must each use this form to record data relative to Student Teacher’s performance. This form is intended to support comprehensive, legally defensible data collection in order to evaluate the Student Teacher on each competency.

This rubric/data collection form should be utilized:

· For both formative and summative evaluations of performance.  

· Based on multiple sources of data (lesson observation, lesson plans, design and assessment of student work, personal and professional interactions with school-based personnel, parents and students, etc.).  Not all competencies will be observed in any one lesson; however, all competencies should be observed or have sufficient data to justify a summative evaluation decision by the end of the student teaching placement.  

· In conjunction with the glossary of terms at the end of the rubric which defines particular terminology used within the rubric.  Student teachers, cooperating teachers and supervisors should refer to the glossary to ensure accurate understanding of the rubric terms.

This rubric focuses on the following CCCT categories (and competencies underlying each).  See glossary of terms on pages 10-12 for definitions of key terms used in this rubric.

II. Teachers apply knowledge by: 

	Planning:  
	Teachers plan instruction based upon knowledge of subject matter, students, the curriculum and the community and create a structure for learning by selecting and/or creating significant learning tasks that make subject matter meaningful to students.

	Instructing:  
	Teachers create a positive learning environment, use effective verbal, nonverbal and media communications techniques, and create and facilitate instructional opportunities to support students’ academic, social and personal development.

	Assessing and Adjusting: 
	Teachers use various assessment techniques to evaluate student learning and modify instruction as appropriate.


III. Teachers demonstrate professional responsibility through: Reflection on Continuous Learning, Professional and Ethical Practice, Leadership and Collaboration
	Professional and Ethical Practice:
	Teachers conduct themselves as professionals in accordance with the Code of Professional Responsibility for Teachers.

	Reflection and Continuous Learning:
	Teachers continually engage in self-evaluation of the effects of their choices and actions on students and the school community.

	Leadership and Collaboration:
	Teachers demonstrate a commitment to their students and a passion for improving their profession.


Name of Student Teacher:______________________________________
Evaluation Window:  
Beginning to Mid-term dates:_____________________________

Institution__University of New Haven__



  


        OR Mid-term to Final dates: ______________________________

Evaluated by (check one & enter name) 
( Cooperating Teacher:_____________________________ or ( Univ. Supervisor: ________________________________

	Align  with CCCT, UNH Proficiencies & Data Sources
	Student Teaching 

Competency
	1

Unacceptable
	2

Acceptable
	3

Target

	CCCT: Planning

 3.2, 3.2, 3.9

UNH Prof: 

2.a, 2.b

Data Sources:

-Lesson plan

-Unit plan

-Pre-conference
	1. Designing learning tasks that:

· Include specific and measurable student learning objectives

· Promote application of skills and conceptual understanding
· Build on students’ prior learning, and

· Are designed to support attainment of local, state or national standards.
	· Objectives do not identify specific and/or measurable learning outcomes.

· Learning tasks are often rote, isolated activities.

· Tasks are not suitable to students’ academic needs, do not connect with students’ prior learning, and/or do not follow a logical, sequential progression.

· Tasks are not designed to support attainment of local, state or national curricular standards.
	· Objectives identify general learning outcomes and often focus on measuring task completion.

· Learning tasks focus on procedures and some application of skills.

· Most tasks are suitable to students’ academic needs and build on students’ prior learning, and are generally presented in a logical, sequential progression.

· Tasks are generally designed to support attainment of local, state or national curricular standards.
	· Objectives identify specific and measurable learning outcomes.

· Learning tasks focus on application of skills, build some conceptual understanding, and are designed to make subject matter meaningful to students.

· Tasks are suitable to students’ academic needs and build on students’ prior learning, and are presented in a logical, sequential progression.

· Tasks are consistently designed to support attainment of local, state or national curricular standards.

	Data:

Rating:

1   2   3
	

	CCCT: Planning

3.5;

UNH Prof.:

6.a,6.b,7.a

Data Sources:

-Lesson plan

-Unit plan

-Pre-conference
	2. Selecting appropriate resources (materials, technology, human) and instructional groupings to support students’ learning.


	· Instructional resources are unsuitable to the learning objectives or do not support the content or the learning needs of the students.

· Instructional groupings are inappropriate to support students’ learning of the lesson content.
	· Instructional resources are suitable to the learning objectives and generally support the content and most students’ learning needs.

· Instructional groupings are appropriate but rationale for how they will be used to support students’ learning of the lesson content may be unclear.
	· Instructional resources are varied, suitable to the learning objectives, and support the content and students’ learning needs.

· Instructional groupings are appropriate and a clear rationale for choice of grouping to support students’ learning of the lesson content is provided.

	Data:

Rating:

1   2   3
	


	CCT

Align & Data Sources
	Student Teaching 

Competency
	1

Unacceptable
	2

Acceptable
	3

Target

	CCCT: Planning 3.1, 3.7; Instruction 4.5; UNH Prof.: 10.a, 10.b

Data Sources:

-Lesson plan

-Unit plan

-Pre-conference
	3. Planning instruction that addresses the range of student learning differences among their students and describes effective strategies for differentiated instruction.


	· Identified student instructional needs are not based on or may include inaccurate interpretation of student learning data.

· Instructional plans for addressing student learning differences are not evident or are limited to additional monitoring, setting lower expectations for learning, or assigning additional activities to keep students occupied (not enriching learning).
	· Identified student instructional needs are general and based on accurate interpretation of student learning data.

· Instructional plans address some student learning differences by appropriately varying some tasks, activities, or materials for some students.
	· Identified student instructional needs are specific and based on accurate interpretation of student learning data.

· Instructional plans describe a variety of strategies to address student learning differences, including differentiation of lesson content, processes for developing understanding, and/or products to exhibit student learning.

	Data:

Rating:

1   2   3
	

	CCCT: Environment2.3, 2.4; 

UNH Prof.: 4.a

Data Sources:

-Lesson obs.

-Written info about standards of behavior
	4. Establishing standards of behavior by:

· Communicating and reinforcing developmentally appropriate standards of behavior and

· Monitoring engagement in learning tasks.
	· Limited standards of behavior appear to have been established or communicated explicitly.  

· Consequences are applied inconsistently or ineffectively or may be developmentally inappropriate for the students. 

· Does not attempt to re-engage students who were off-task.
	· Standards of behavior appear to have been established for most situations. Standards may be inconsistently reinforced.

· Consequences are generally applied consistently and are developmentally appropriate for the students.

· If necessary, attempts to re-engage students who were off-task. 
	· Standards of behavior appear to have been established.  Standards are reinforced when necessary.

· Consequences are applied consistently, and are developmentally appropriate for the students.

· If necessary, uses a variety of strategies to attempt to re-engage students who were off-task.

	Data:

Rating:

1   2   3
	

	CCCT: Environment 2.1; 

UNH Prof.: 9.a

Data Sources:

-Lesson obs.
	5. Creating a positive learning environment by establishing rapport and a non-threatening classroom atmosphere.


	· Responses to and interactions with students are minimal, negative or inappropriate for the age of the students. 

· Negative interactions between students are not addressed appropriately.


	· Responses to and interactions with students demonstrate fairness, acceptance and interest, and are appropriate for the age of the students. 

· Negative interactions between students are generally addressed appropriately.


	· Responses to and interactions with students demonstrate fairness, acceptance and interest, and are appropriate for the age of the students.  

· Expectations that students treat each other with respect are clearly communicated and reinforced.

	Data:

Rating:

1   2   3
	

	CCCT: Environment 2.5; 

UNH Prof. 7.b

Data Sources:

-Observation of routines & transitions in and out of class
	6. Managing routines and transitions effectively in order to maximize instructional time.

This competency refers to non-instructional routines and transitions.
	· Routines and transitions are often inefficient and/or disorderly and result in excessive time off-task.
	· Routines and transitions are, at times, inefficient and/or disorderly and may result in some time off-task. 


	· Routines and transitions are orderly and efficient and result in minimal time off-task.

	Data:

Rating:

1   2   3
	

	CCCT: Planning  3.8; 

UNH Prof.: 4.b

Data Sources:

-Lesson obs.
	7. Communicating and reinforcing high expectations for academic achievement.
	· Expectations for student academic achievement are inappropriate, unclear or not communicated to students.


	· Expectations for student academic achievement are communicated but may be inconsistently reinforced.


	· High expectations for student academic achievement are consistently communicated and reinforced.

	Data:

Rating:

1   2   3
	

	CCCT: Planning 3.1, 3.2; 

UNH Prof.: 7.b

Data Sources:

-Lesson plan --Lesson obs.
	8. Implementing instruction that includes effective initiation and closure.

	· Initiation and/or closure are absent or administrative in nature and/or do not help students understand purpose of lessons.
	· Initiation and closure are usually implemented but may be inconsistent in helping students understand the purpose of lessons.  
	· Initiation and closure are consistently implemented effectively and help students understand purpose of lessons.

	Data:

Rating:

1   2   3
	

	CCCT: Content and Skills 1.2, 1.5; Planning 3.3, 3.6; Instructing

4.1, 4.3;

UNH Prof.: 3.a, 3.b

Data Sources:

-Lesson plan

-Lesson obs.


	9. Developing important content specific knowledge, skills, and conceptual understanding by:
· Meeting district, state and national content standards, 
· Helping students make connections within and across lessons, and

· Presenting the content accurately and clearly.
	· Overall, instruction does not support student attainment of applicable content standards for the district, state, or national professional organization.
· Representations and explanations of content or skill are inappropriate, unclear or poor examples and do not help students to make connections within and across lessons.

· Presentation of content includes a pattern of inaccuracies.
	· Instruction generally supports student attainment of applicable content standards for the district, state, or national professional organization.
· Representations and explanations of content or skill may be inconsistent in quality and lead students to make general connections, within and across lessons.

· Presentation of content may include minor inaccuracies.


	· Instruction consistently supports student attainment of applicable content standards for the district, state, or national professional organization.
· Representations and explanations are varied, demonstrate command of the content, skills and concepts, and lead students to make connections, within and across lessons.

· Presentation of content is consistently accurate.



	Data:

 Rating:

1   2   3
	

	CCCT: Instruction 4,1, 4.3, 4.4; 

UNH Prof.: 5.a

Data Sources:

-Lesson obs.
	10. Leading students to learn by facilitating students’ opportunities for: 
· Critical thinking and exploration of concepts (important ideas, essential questions and major concepts within the discipline), 

· Response to questions, and

· Discourse.
	· Lesson activities are primarily teacher-directed and mainly engage students in completing discrete tasks.

· Questions are often posed in a manner which provides only targeted students an opportunity to respond.

· Opportunities for discourse are not evident; teacher primarily lectures or limits students to short answer responses. 


	· Lesson activities are primarily teacher-directed and engage students in applying skills and comprehension of content.

· Questions are often posed in a manner which provides all students an opportunity to respond.

· Some opportunities for discourse (oral or written) are provided but focused on students discussing comprehension of lesson content or explaining their answers. 
	· Lessons include a balance of teacher-directed and student-centered activities and engage students in critical thinking and exploration of concepts.

· Questions are consistently posed in a manner which provides all students an opportunity to respond.

· Frequent opportunities for discourse (oral or written) are provided to allow students to explain ideas and concepts and to support their reasoning.

	Data:

Rating:

1   2   3
	

	CCCT: Instruction 4.1, 4.5; UNH Prof.: 10.a, 10.b

Data Sources:

-Pre- and Post-Conf 

-Lesson obs.
	11. Supporting a range of student learning differences by differentiating instruction.
	· Differentiation of learning tasks, activities and/or materials to promote student learning is not evident.


	· Differentiation of learning tasks, activities, and/or materials to promote student learning is present in some lessons.
	· A variety of strategies for differentiated instruction are employed to help students access content information and to demonstrate what they have learned. 

	Data:

Rating:

1   2   3
	

	CCCT Content and Skills 1.3;

UNH Prof.: 11.b

Data Sources:

-observation
	12. Using effective verbal and non-verbal communication techniques. 
Note: If communication issues interfere with student learning, this competency must be rated unacceptable.
	· Does not communicate clearly or audibly; visuals and/or non-verbal cues do not support communication.

· Spoken and/or written language frequently contains grammatical and/or syntactical errors.  


	· Communicates clearly and audibly; visuals and/or non-verbal cues support effective communication.

· Spoken and written language is generally grammatically and syntactically correct.


	· Communicates clearly and audibly; verbal, visual, and non-verbal communication enhances student learning.

· Spoken and written language is consistently grammatically and syntactically correct.



	Data:

Rating:

1   2   3
	

	CCCT: Assessment 5.1, 5.2;

UNH Prof.: 8.a, 8.c

Data Sources:

-Lesson Obs.

-Post-conf

-Analyses of student work
	13. Monitoring during the lesson for student understanding and, when necessary, adjusting instruction and pacing.
	· Monitoring focuses on on-task behavior; little or no monitoring of student understanding of content and skills is evident.

· Adjustments to instruction not made although needed to ensure student understanding.

· Pacing of lessons is often too slow or rushed, and not appropriate for the students.
	· Monitoring focuses on task completion, with some attention to progress related to students’ understanding of content and skills.

· When necessary, adjustments include providing additional time for task completion or attempting to re-teach/re-explain content within the lesson.

· Pacing of the lessons is generally appropriate for the students.
	· Both formal and informal monitoring strategies are used consistently and focus on students’ understanding of content and skills.

· When necessary, adjustments include using varied strategies for re-teaching content within the lesson and/or extending content to appropriately challenge students.

· Pacing of the lessons is appropriate for the students.

	Data:

Rating:

1   2   3
	

	CCCT: Assessment 5.5, 5.6; 

UNH Prof.: 8.c

Data Sources:

-Obs. of feedback during inst and on student work
	14. Providing performance feedback (oral or written) to students that focuses on content or skills and assists students in improving their performance.
	· Feedback frequently includes inaccuracies; and/or

· Feedback is limited, includes mostly general comments, and provides little information to help students improve performance.
	· Feedback is generally accurate.

· Feedback provides some information about students’ learning strengths and/or weaknesses and helps students improve performance.
	· Feedback is consistently accurate.

· Feedback provides detailed, specific information about students’ strengths and/or weaknesses and helps students improve performance.

	Data:

Rating:

1   2   3
	

	CCCT : Professional Responsibilities 6.1; 

UNH Prof.: 8.b, 8.c; 9.a

Data Sources:

-Post-Conf.

-Analyses of student work
	15. Reflecting upon and analyzing the process of teaching based on student learning or failure to learn, and adjusting future plans and instructional strategies accordingly.
	· Analysis of student learning focuses on student behavior with little attention to students’ progress toward learning objectives or goals.

· Makes limited connections between teaching practices and students’ learning. 
	· Analysis of student learning focuses mainly on task completion, with some reflection on adjustment of future plans and instructional strategies related to time and task completion.

· Identifies general connections between teaching practices and students’ learning.
	· Analysis of student learning across a series of lessons focuses on student strengths and/or weaknesses in learning skills and concepts, with some reflection on adjustment of future plans and instructional strategies to improve student learning.

· Identifies specific connections between teaching practices and students’ learning.

	Data:

Rating:

1   2   3
	

	CCT

Align & Data Sources
	Student Teaching 

Competency
	1

Unacceptable
	2

Acceptable
	Data:



	CCCT: Assessment 5.1, 5.2, 5.3, 5.4; 

Prof. Resp.: 6.4, 6.5, 6.6, 6.10

UNH Prof.: 8.b, 9.a

Data Sources:

Observation of ST during meetings conferences or on written analyses 
	16. Analyzing multiple sources of student data (e.g., classroom observations, student work, teacher made assessments) over a series of lessons to evaluate student progress and to communicate information to colleagues and/or families.


	· Uses limited data to make short-term decisions, is unable to analyze data and/or incorrectly evaluates student progress.

· Has no system for maintaining information on student progress in learning or system in disarray.
	· Documents and analyzes multiple sources of data to evaluate learning and to communicate student progress (e.g., report cards, parent conferences/PPTs, etc.)

· Has a developing system for maintaining information on student learning progress.
	Rating:  1   2  

	CCCT: Prof Resp 6.1, 6.11; 

UNH Prof.: 9.a

Data Sources:

All conduct in personal and professional life
	17. Conducting oneself as a professional in accordance with the Code of Professional Responsibility for Educators (Section 10-145d-400a of the Certification Regulations).
	Teacher candidate violates one or more areas of the Code.
	Teacher candidate acts professionally in accordance with the Code.
	Rating:  1   2  

	CCCT: Prof Resp 6.3, 6.4, 6.11; UNH Prof.: 9.a, 11.a, 11.b

Data Sources:

Observation
	18. Conducting oneself as a professional in regard to student teaching responsibilities, 

e.g., following school policies and procedures, reporting to school as scheduled, appropriate appearance, completing work assigned in timely manner and according to expectations, communicating with parents, etc. 
	Teacher candidate demonstrates a pattern of unprofessional behavior.
	Teacher candidate demonstrates a pattern of professional behavior.
	Rating:  1   2   

	CCCT: Prof Resp. 6.1, 6.3, 6.4; 

UNH Prof.: 5.b, 11.a

Data Sources:

Observation
	19. Working collaboratively with colleagues to examine the effectiveness of instructional strategies in order to identify areas for learning and to set goals for own professional development.
	Teacher candidate does not seek regular and ongoing dialogue with cooperating teacher in order to identify areas for learning and to set goals for professional development and growth in pedagogical content knowledge and skills.
	Teacher candidate engages in regular dialogue with the cooperating teacher about instructional effectiveness (based on student learning) to identify areas for improvement and to set goals for professional development and growth in pedagogical content knowledge and skills.
	Rating:  1   2  

	CCCT: Prof Resp. 6.3, 6.10, 6.11;

UNH Prof.: 9.a, 9.b, 11.a

Data Sources:

Observation


	20. Demonstrating dispositions critical to self and students:

· Enthusiasm about their own learning and  their daily work, and

· Commitment to developing the minds and characters of their students.
	Teacher candidate consistently demonstrates a pattern of negative attitudes about his/her own learning and daily responsibilities as a teacher, and/or shows a lack of commitment to supporting the development of students.
	Teacher candidate shows ongoing enthusiasm about his/her own learning and daily responsibilities as a teacher, and shows a commitment to supporting the development of students.
	Rating:  1   2   


Overall Comments:

	GLOSSARY OF TERMS

	Term
	Definition

	Application
	The student’s ability to apply procedural and or conceptual understanding from one task to another, independent of guidance and assistance from teacher.



	Closure
	Closures assist students in integrating and processing information at the end of the lesson or lesson segments, relate to the lesson objectives and help students understand the purpose of the lesson content.  They may be explicit statements or may be instructional activities facilitated by either the teacher and/or by students.



	Critical Thinking
	Critical thinking is the intellectually disciplined process of actively and skillfully conceptualizing, applying, analyzing, synthesizing, and/or evaluating information gathered from, or generated by, observation, experience, reflection, reasoning, or communication, as a guide to belief and action. In its exemplary form, it is based on universal intellectual values that transcend subject matter divisions: clarity, accuracy, precision, consistency, relevance, sound evidence, good reasons, depth, breadth, and fairness.  

Critical thinking can be seen as having two components: 1) a set of information and belief generating and processing skills, and 2) the habit, based on intellectual commitment, of using those skills to guide behavior. It is thus to be contrasted with: 1) the mere acquisition and retention of information alone, because it involves a particular way in which information is sought and treated; 2) the mere possession of a set of skills, because it involves the continual use of them; and 3) the mere use of those skills ("as an exercise") without acceptance of their results. 

(Source:  http://www.criticalthinking.org/ )

	Communication of Expectations
	The teacher communicates academic expectations, explicitly verbalized or communicated through approach to assigning tasks, rewarding student effort and providing help and encouragement to all students.



	Concept-based instruction

Conceptual understanding
	Concept-based instruction, as described by Lynn Erickson (2001b), stresses higher order thinking skills. Whereas traditional curriculum requires students to “cover” topics, memorize facts, and restate them for evaluation purposes, the concept-based method stresses identifying and thinking through concepts and “big ideas.” 

In this system, the term concept refers to an organizing idea, like perception, culture, or addition. Concepts are timeless, universal, abstract, and broad. They are always represented by one or two nouns, and examples of concepts share common attributes. Concepts are sometimes confused with topics which are often examples of concepts. For instance, the American Revolution is a Social Studies topic, where revolution is a concept that turns up in many content areas. Big ideas, also known as enduring understandings, are generalizations that show the relationships between concepts.

(Sources:  Erickson, H.L. (2001a). Concept-based curriculum and instruction. Thousand Oaks, CA: Corwin and Erickson, H.L. (2001b). Stirring the head, heart, and soul, second edition. Thousand Oaks, CA: Corwin)

	Connections
	Activating prior learning and linking to new learning; applying new learning; help students understand how the learning tasks relate to a concept in the content area.



	Differentiation/

Differentiated Instruction
	Differentiation involves modifying the content, process, product or learning environment to effectively address the variety of student interests, learning preferences, affective needs and readiness levels in today’s classrooms. Source: Tomlinson, C. A. (2003). Fulfilling the promise of the differentiated classroom: Strategies and tools for responsive teaching. Alexandria, VA: Association for the Supervision of Curriculum Development

To differentiate instruction is to recognize students’ varying background knowledge, readiness, language, preferences in learning, interests, and to react responsively. Differentiated instruction is a process to approach teaching and learning for students of differing abilities in the same class. The intent of differentiating instruction is to maximize each student’s growth and individual success by meeting each student where he or she is, and assisting in the learning process. Source: Differentiated Instruction: http://www.cast.org/publications/ncac/ncac_diffinstruc.htm


	Discourse
	Communication, oral or written, with focus on developing critical skills such as problem solving, reasoning, making connections within the content or discipline.  Discourse is a mode of communication that promotes understanding which occurs between the teacher and students or among the students.  Examples of discourse include, but are not limited to, students:

· Discussing their understanding 

· Teaching each other a concept or skill

· Explaining their reasoning, thinking or problem-solving process

· Responding to or evaluating text or information

Purposeful interaction between and among teachers and students, in which ideas are represented, communicated and challenged, with the goal of greater meaning or understanding.  Discourse can be oral dialogue (conversation), written dialogue (reaction, thought, feedback), or visual dialogue (charts, graphs, paintings, or images) that represent student and teacher thinking /reasoning.  (CCCT, CSDE, 1999)

	Dispositions
	The values, commitments, and professional ethics that influence behaviors toward students, families, colleagues, and communities and affect student learning, motivation, and development as well as the educator’s own professional growth.  Dispositions are guided by beliefs and attitudes related to values such as caring, fairness, honesty, responsibility, and social justice.  (NCATE, 2000)



	Engagement
	Engagement refers to “the extent of students` involvement and active participation in learning activities”. 

(Source: Cole, P.G. & Chan, L.K.S. (1994) Teaching principles and practice (2nd Edition), New York, Prentice Hall)

	Feedback
	Constructive academic information provided to the student about the involvement in and completion of a process or task; oral or written response by a teacher to a student indicating strengths and/or weaknesses with respect to a product or action.

Responding to students including responding to student replies, failures to answer, questions and/or comments, build upon student contributions, clarifying, refocusing, acknowledging correct responses, providing corrective feedback, extending or prompting.

	Initiation
	Initiations facilitate student understanding, activate prior knowledge or learning and motivate students.  They often preview what is to be learned, why and how it relates to past or future learning. They may be explicit statements or may be instructional activities or teacher modeling.  Simply stating activities in which the students will be engaged is not sufficient.

	Quality of tasks/questions (Bloom’s Taxonomy)
	Knowledge : Rote memory skills (facts, terms, procedures, classification systems).  Sample verbs: list, name, identify.

Comprehension : The ability to translate, paraphrase, interpret or extrapolate material.  Sample verbs:  Summarize, explain, describe.

Application : The capacity to transfer knowledge from one setting to another (generalizability of skill). Sample verbs:  Apply, solve, illustrate, interpret, classify, modify.

Analysis : The ability to discover and differentiate the component parts of a larger whole.  Sample verbs:  Analyze, organize, deduce, contrast, compare.

Synthesis : The ability to weave component parts into a coherent whole.  Sample verbs:  Design, hypothesize, support.

Evaluation : The ability to judge the value or use of information using a set of standards.  Sample verbs:  Evaluate, estimate, judge, defend, criticize, justify.

Source: http://www.coun.uvic.ca/learn/program/hndouts/bloom.html 

	Rapport
	Teacher demonstrates patience, acceptance, empathy, and interest in students through positive verbal and non-verbal exchanges; avoids sarcasm, disparaging remarks, sexist, racial comments, scapegoating and physical abuse.  Teacher exhibits own enthusiasm and maintains a positive social and emotional atmosphere in the learning environment.



	Reflection
	Reflection refers to the ongoing process of critically examining past and current practice to facilitate the development of future action. 

(Source:  Han, E. P. (Summer, 1995). Reflection is essential in teacher education. Childhood Education, 71, 228-230)



	Representations
	Representations can be clear images, materials, manipulatives, performances or simulations that illustrate content or concepts.  “The term representation refers both to process and to production; in other words, to the act of capturing a mathematical concept or relationship in some form and to the form itself. Moreover, the term applies to processes and products that are observable externally as well as to those that occur 'internally,' in the minds of people doing mathematics" (NCTM, p. 67). "Different representations support different ways of thinking about and manipulating mathematical objects. An object can be better understood when viewed through multiple lenses" (NCTM, 2000, p. 360). 

Adapted from the Oxford-English Dictionary and NCTM Standards

	Routines
	Classroom routines are non-instructional, organizational, administrative or repetitive activities such as roll-taking, pencil sharpening, distribution of materials and equipment, lavatory/water fountain procedures, assembling into workgroups, going to lockers, clean-up procedures, collecting assignments, medical/nurse related visits, etc.



	Standards of behavior
	Explicit rules and standards that are established and maintained; clear and consistent expectations for appropriate student behavior.  Teacher communicates and reinforces appropriate standards of behavior through statements of rules or responses to student behavior, and applies fitting consequences when appropriate.



	Tasks
	Problems, activities and discussions implemented or facilitated during instruction.



	Transitions
	Transitions are non-instructional organizational or administrative moves from one classroom activity or context to another and may occur between instructional activities such as moving: 

· to/from large/small groups or individual work, desks/lab tables/learning centers, 

· from inside to outside (or vice versa), or one classroom to another,

· to/from another learning activity, seatwork, film, reading session, hands-on activity, etc.


This rubric was originally developed in 2003 by a team of educators from Connecticut teacher preparation institutions and PK-12 schools and is based on the Connecticut Common Core of Teaching (CCCT, adopted in 1999) and Enhancing Professional Practice: A Framework for Teaching by Charlotte Danielson (ASCD, 1996).  

This rubric is specifically developed for the purpose of assessing student teaching performance (not experienced or beginning teacher performance).  Each level of performance described (unacceptable, acceptable, and target) represents a range within which the student teacher’s performance may be assessed given the data collected about the competency.

University Supervisor and Cooperating Teacher must each use this form to record data relative to Student Teacher’s performance. This form is intended to support comprehensive, legally defensible data collection in order to evaluate the Student Teacher on each competency.

This rubric/data collection form should be utilized:

· For both formative and summative evaluations of performance.  

Based on multiple sources of data (lesson observation, lesson plans, design and assessment of student work, personal and professional interactions with school-based personnel, parents and students, etc.).  Not all competencies will be observed in any one lesson; however, all competencies should be observed or have sufficient data to justify a summative evaluation decision by the end of the student teaching placement
Note to Supervisors: 


The following section  is intended primarily for Cooperating Teachers, and is included here for your information..





Please note:  Fractions, decimals, and + or – are permitted on the mid-term rating sheets.  The final ratings must be whole numbers.








Inform the Director of Student Teaching should any problems with the placement arise.








PAGE  
31

_1075100197.unknown

